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EDITORIAL
The southern African society is faced with pressing sustainable
development issues. This has resulted in an ongoing call for
integration of sustainable development in all education prrogrammes.
This is broadly to respond to environmental and sustainable
challenges such as climate change, water security, and biodiversity loss
amongst others. Teacher education for sustainable development have
been identified as a global priority under the United Nations decade, in
the Global Plan of Action on Education for Sustainable Development
(ESD) (post-2015) and in the African Environmental Education and
Training Action Plan (2015- 2025). This Environmental Education
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Association of southern Africa (EEASA) Bulletin focuses on sharing efforts
made in some of the southern African countries on teacher ESD.
The EEASA Bulletin is a forum for promoting scholarly articles on
Environmental Education (EE) and ESD. It also serves as a platform for
learning and sharing of ideas and the dissemination of information about
EE/ESD. We would like to encourage everyone to read the Bulletin,
comment and provide us with feedback especially on the article by
Tichaona Pesanayi on your commitments to the UNESCO Global Action
Programme (GAP) priority areas. GAP commitments are critical for
achieving the Sustainable Development Goals (SDGs).
The Bulletin contains five articles highlighting some of the teachers’
education for sustainable development initiatives in seven southern Africa
countries (Botswana, Mauritius, Namibia, South Africa, Tanzania,
Swaziland and Zimbabwe). Finally, the Bulletin shares some of the useful
information and announcements regarding EEASA and EEASA Bulletin.
Our deepest and heartfelt gratitude goes to all who contributed to the

Dr.
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current issue of the Bulletin. Without your contributions, this Bulletin issue
would not have been published. We would like to encourage members to
share whatever you are doing in your practices through very brief articles
of less than four pages in our Bulletin as illustrated in the “Guidelines for
EEASA Bulletin contributors”.

This Bulletin is ours!!!
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FEATURE
Meet our new EEASA president
Message from the President
I am truly thrilled to be sharing a message in this
EEASA BULLETIN as the new President of the
Association. I thank Prof. MJ Ketlhoilwe
(Botswana) from whom I am taking the baton for
his leadership over the last three years. Let me
also thank Ms. Gladys Tyatya for holding together
the secretariat over quite a difficult period of both
relocating from Howick to Grahamstown and
transiting from paper based administration to an
electronic format; I also welcome Mrs Ulisha van
der Merwe as the new administration assistant in
the secretariat. This is a start of another stretch of
the long road that was initiated by our forebears
back in 1982, and was paved by various
Presidents, Council members, and volunteers in
various ways. It is a marathon challenge to
strengthen objectives of the Association as best as
the current team of Council and partners can.
In our endeavour to support quality education
through ESD (Education for Sustainable
Development), there are a few key areas that we
hope to strengthen and achieve in the next three
years:
✓

Improved communication to membership
and beyond. This will be done through
monthly news bits that will be emailed to
members and the rest of the data base;
facebook; and a livelier website;

✓

Scaling the ESD GAP commitments
across the 5 priority areas within the
subregions. The foundation was set at the
October 2016 workshops where more than
10 countries were represented and a
number of organisations agreed to
develop and lodge their commitments with
UNESCO.

✓

Strengthen the localised knowledge base
of ESD through conferences, focus
groups, think tanks, and of curse our
journal, the Southern African Journal of EE
and EEASA Bulletin, and monographs
where possible.

✓

Grow youth participation in EEASA. This
has been done in various ways in the last

three years: in Namibia (2014) there was a
big contingent of youth from school to
TVET and University; in Swaziland (2015)
there was a parallel youth programme; in
South Africa (2016) there was an award
for the best student paper. We hope to
attract and mentor more younger people in
the various objectives of EEASA.
✓ Grow grounded EEASA membership at
local level through EEASA nodes.
✓ Improve the framework for monitoring and
reporting ESD activity of our membership
and partners in the region. The foundation
was set in Swaziland (2015), through the
Matsapha Declaration and followed up in
South Africa, Ekurhuleni. The challenge is
to collate data on what is happening on
the ground.
My experience in EEASA Council that spans over
more than a decade has taught me that nothing is
ever achieved except through a cohort of willing
volunteers who take forward the goals of the
Association and
transform them into
activities on the
ground. I call on our
membership to
volunteer their skills,
time, and resources
to
grow
the
Association wherever
they are; to support
Council with the
various portfolios.
Please visit our
website http://
eeasa.org.za/home/
about-us/council/ to
see what Council is
doing and to see how you can support.
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FEATURES
Our commitment, your commitment: The EEASA UNESCO ESD GAP commitment
to scale education for environment and sustainability action in southern Africa
Tichaona Pesanayi

Introduction

The Environmental Education Association of

unloving human decisions and actions in

southern Africa (EEASA) is constituted of

homes, workplaces,

individuals and institutions that are interested

boardrooms and legislatures. This increasing

in enhancing capacity for environment and

risk is manifested in many ways including

sustainability knowledge through networking.

unsafe and inadequate water to drink, unsafe

To this end, EEASA tends to organise and

foods on supermarket shelves, polluted air,

guide while energising environmental

children who go to sleep hungry, untamed

educators and Education for Sustainable

drought impacts, among others. We cannot do

Development (ESD) practitioners in the

all that is needed to resolve such wicked

Southern African Development

problems, but there is much that

Community (SADC). EEASA

we can all do, and the EEASA

recognises the important role of

GAP commitment is one way in

education and capacity

which we can be active and take

development in strengthening

part. “For to be free is not merely

knowledge, skills and actions

to cast off one's chains, but to live

towards building environmentally

in a way that respects and

sustainable and safe spaces today

enhances the freedom of

and in the future. This

others" (Nelson Mandela).

explains why EEASA made a
commitment to the Global Action
Programme (GAP) on Education for
Sustainable Development (ESD) in 2015. The

The EEASA GAP Commitment

GAP is part of a UNESCO-wide effort to scale

At the conclusion of the UNDESD, UNESCO

up ESD globally beyond the achievements of

launched the GAP in 2014 which aims to

the UN Decade of ESD (2005-2014). While

“generate and scale-up concrete actions in

Africa has largely attained political freedom,

ESD”. EEASA committed to support the 5

we still live in an increasingly uncertain and

priority action areas of GAP which include; 1)

unequal world threatened by uncaring and

Advancing policy; 2) Integrating sustainability
practices into education and training
environments (whole-institution
5

approaches); ... 4) Empowering and

Conference (Kanyimba (Ed), 2016]. If

mobilizing youth; and 5) Encouraging local

there is no EEASA node, find out from

communities and municipal authorities to

the EEASA council how you can form

develop community-based ESD programmes.

one. For more details on EEASA

EEASA is now an official Member of the GAP

nodes please email:

Partner Networks (Priority Action Area 3:

brenda_andimignon@hotmail.com Cc

Building capacities of educators and trainers)

eeasa@eeasa.org;

whose aim is “to enable strategic focus and
foster stakeholder commitment ... UNESCO

✓ Within the organisations that we work

invited key stakeholders to become members

in there may be environmental and

of the GAP Partner Network to drive forward

sustainability education work that we

the implementation of the GAP. Members of

do which has a collaborative or

the GAP Partner Networks are divided into

collective aspect and can connect

five groups, one for each priority action area

with EEASA GAP commitment without

of the GAP.” http://en.unesco.org/gap/partner-

the need to invest further funding. This

networks/members.

also has the potential to high profile
your work and connect you or your

A call to action: EEASA members

organisation with others worldwide;

So how can one participate in the EEASA

✓ Collaborate across national borders

GAP commitment? There are several ways

in research, capacity building and

and this short article cannot exhaust them but

networked actions in the work that we

will share a few, hoping that you the reader

already do or that has the potential.

will also share how you are contributing or will

Our environmental and sustainability

contribute. In order for EEASA members to be

concerns tend to be more global than

better informed about what we are doing as

local, hence aggravating our

collective, and in order to contribute to

collaborative work beyond the confines

EEASA’s obligation to the global coordination

of sovereign boundaries can bring

of the GAP, EEASA members need to make

more learning and sharing across

their own commitments to feed in to that of the

different contexts. Such collaboration

association.

can be done effectively online, but also
physically if resources allow;

✓ The EEASA nodes structures coming

✓ Share the work you are doing or things

out of the Environment and

you have been able to do which have

Sustainability Education networks in

been supported or inspired by EEASA.

southern Africa have the potential to

If you have a commitment to make to EEASA

realise the EEASA GAP commitment,

or further ideas to contribute please email the

and evidence for this has started to

EEASA Secretary General Mr Tichaona

emerge [see articles in the EEASA

Pesanayi on tichpesanayi@yahoo.com Thank

publication from the Namibia 2014

you.
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The Change Project Approach in Teacher Education
Institution in Botswana
M. J. Ketlhoilwe , Ntha Silo, Thusi Lebani
Botswana

Introduction
Environment and sustainability education is

facilitated learner-centered activities in this

an important global trend that could be

project, mobilizing resources as they reflected

promoted through teacher education and

on the learning outcomes from the change

partnerships in this era of environmental

project. The project was based on the

challenges. The idea of Education for

SWEDESD ESSA course to which teacher

Sustainable Development (ESD) change

educators in the SADC region were exposed

project has been born out of a call for re-

and whose objectives were to support

orienting education towards sustainability. In

professional development and to enhance

Botswana one way of responding to such a

institutional capacity to initiate and support

call was to engage in ESD projects in teacher

change in the field of ESD pedagogies.

education institutions to promote environment

Change Projects which were developed came

and sustainability education.

out of and were directly linked to institutional

The change project approach was used by
teacher educators in Teacher Education
Institutions in Botswana following their
participation in the SWEDESD Education for
Strong Sustainability and Agency (ESSA)
course. This article focuses on the
Francistown College of Education (FTC)
change project. The main objective of this
article is to share with the bulletin insights into
how FTC used the concepts of strong
sustainability and agency learnt from the
SWEDESD course to choose, plan, design
and construct projects as part of capacity
building in their institutions and how this
linked to the curriculum. The educators

situations. The projects were structured into
phases. During the initial phase, institutions
had to complete an institutional audit and
identify an aspect of the institution’s issues to
focus on. The institutional audit provided an
opportunity to deepen the insights and to
clarify what needed to change in the
institution through the Change Project.
Course participants had to work closely with
colleagues and other interest groups linked to
change project and share how insights gained
from the course could enhance the work done
in Environmental Education. Furthermore,
they had to ensure that the Change Project is
both relevant and innovative in the work
context. During this phase, they had to ensure

7

that their colleagues were able to work closely

institution’s work plans and budget.

The

with and in the development and

actual Change Project must therefore be

implementation of the change project by

decided by the participant and his/her

linking it to the curriculum. Throughout this

organisation. The Change Project has to be

phase of the project there were coordinators

designed to support participants’ professional

and mentors from the Teacher Education

development and to enhance organisations’

Department of the Ministry of Education and

capacity to initiate and support change in the

the University of Botswana who were

field of ESD in education. A key part of the

available to provide support. The problem-

ESSA course and the achievement of these

based learning (PBL) approach adopted was

objectives is actually the Change Project

based on the outcomes of the Change Project

itself. These projects needed to come out of

in terms of learning and products and to

and be directly linked to academic work

achieve this, the focus was on the following:

situations. The use or implementation of
Change Project should have provided an

✓ Change project implemented in the
institutions;
✓ Participation of stakeholders such as
the Ministry of Education and Skills
Development (MOESD) specifically
the Department of Teacher Training
and Skills Development (TT&D) in
supporting the Change Project;
✓ How did change actions fed into the
curriculum, teaching and learning in
the institutions; and
✓ How the Change Project brought in the
whole institution (particularly students)
to participate.

opportunity for evaluating the strengths,
weaknesses and usefulness of the Change
Project. Participants were required to compile
a report on the use of Change Project. This
report included evaluative data collected as
part of the implementation of the project as
well as analytical comments and
recommendations for improvement.
ESD capacity building and grey water recycling
The Change Project in this institution was
undertaken in two phases. The first phase
was to undertake ESD capacity building
workshops for academic and support staff as
well as for student teachers. These

The Change Project approach is meant to

workshops were conducted with the support

respond to the needs and opportunities within

of, and in collaboration with the University of

the broader institutional context. It should

Botswana in which the authors were the

respond to participants’ professional

support agents. The second phase which

development need, institutions’ priorities and

entailed the material component of the project

to the field of ESD within the institution.

was the recycling of grey water in the

Ideally, a Change Project must be part of

institution. This is an institution that has an

participant’s academic work and

average enrolment of 150 students who are

implementation must be carried out within the

almost all accommodated in the college. A lot
8

of water is used in the students’ hostels and

Departments (HODs) and the institution

dining hall which all goes to waste and this is

management which included the college

what generated the project idea of collecting

principal and deputy principal (academic), the

and recycling water for gardening and

academic staff, support staff and student

landscaping purposes. The college incurs

teachers.

high water bills which are a result of this high

college management team and HODs.

water usage. The Change Project objectives

Thereafter the workshops were cascaded

were therefore stipulated as follows

down to other staff members and student

collectively by the institution;

teachers. The focus of the workshops were to

✓ To respond to the challenge of
intensifying the infusion of ESD into all
the subjects in the curriculum and

The first workshop was for the

build the capacity of staff members in terms of
their understanding of the ESD concept in the
context of their day to day activities, work and
teaching and learning processes. From the

✓ To keep the college environment green

capacity building workshops, the idea and

while mainstreaming the concept of re-

choice of the change project emerged by

cycling of resources, saving money

collectively assessing the need and main

and instilling the importance of clean

issue in the college, in this case the amount of

water.

grey water that goes to waste.

Related to these objectives, the intended
outcomes were:

In the

identification of the project there was a lot of
debate on the relevance of the project and
how it was going to be mainstreamed into the

✓ That all the departments and college

teaching and learning of the various subject

administration infuse ESD concepts

disciplines. Teacher educators gave examples

directly and indirectly in their practices,

of how they could incorporate ESD in their

teaching and learning processes

daily teaching and learning activities, and in
particular they gave examples of a variety of

✓ To produce a re-focused, student

interactive instructional methods, which are of

teacher who would be skilled in

relevance to ESD, such as participatory

propagating values of ESD into

methods, group work and project work.

primary school-going children and,
with time, result in sustainable
communities in a country where water
as a resource is grossly scarce.
Phase 1: Capacity building workshops
The teacher educator who participated in the
ESSA course co-opted three colleagues to
form a committee which was to drive the
change project activities. As a committee they
ran ESD workshops for Heads of

Phase 2: Construction and installation of
the water collection system.
The college identified and engaged the
services of a consultant for the project with
the assistance of the Water Utilities
Corporation (which is the main parastatal
organization for water supply in Botswana) to
assess the water quality for irrigation. The

9

college maintenance staff dug the trenches for

✓ The principal and his deputy were very

pipes from the dining hall to the water

supportive and instrumental in

collection reservoir. The students provided

supporting the Change Project by

labor for the stand for a 10 000L reservoir

availing all necessary resources

tank which was built in collaboration with the

required to see to its progress.

Shashe Brigade, Bricklaying Department.
Shashe Brigade is a government owned

✓ Other colleagues particularly from
subjects such as Religious Education,

artisan technical institution that availed its

and Special Education, indicated that it

construction services for free. The college

would be very difficult for them to

students provided labor in filling up the stand

infuse ESD into their subject areas

with rocks and sand. The pipes were installed

since for them it seemed as if ESD

by a private company which was engaged

concepts were mainly focusing on

and paid for its services.

Practical subjects, Social Studies,

Monitoring and evaluating change project

Science and Agriculture, because

outcomes

these are clearly stipulated in the
syllabi. To respond to these concerns,

The committee in collaboration with the

through the capacity building process

general staff undertook to carry out periodic

the concepts of ESD were highlighted

consultations to monitor and evaluate the

h o l i s t i c a l l y, l o o k i n g a t a l l t h e

progress of the project. In the monitoring and

sustainability aspects from social,

evaluation process the following outcomes

political and the environmental

were highlighted:

perspectives. A typical example was of

✓ Procurement of materials was a

issues around inclusiveness and

problem due to the logistics involved in

discrimination in the Special Education

the government procurement

curriculum which can be viewed on the

procedures. However the department

basis of disability and poverty

of Teacher Training and Development

eradication and be taught with an

committed to supporting the project

orientation of ESD. The concerned

financially.

colleagues indicated that they will
continue dialoguing with the ESD team

✓ At 80 % completion of the project, it

for more support.

stalled because of some disruptions
caused by the college transformations
that were going on where there was no
new intake of students resulting in no
production of grey water from the
kitchen as there were no students.
!

Capacity building workshops
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FEATURES
Fundisa for Change teacher professional development
programme
Sirkka Tshiningayamwe

Environment and sustainability content has

framework. Professional development

been integrated into the South African

processes and programmes were structured

curricula documents, including the past ones.

around a spiral, cluster based model. Despite

This integration was followed by initiatives

the good practices and positive influence of

which aimed at supporting teachers to

the above mentioned projects on the

implement environmental knowledge and

curriculum, the ability to make a wide

action in the curriculum. For example, the

systemic impact was low due to inadequate

Learning for Sustainability project was piloted

capacity. To this end, achievements were

in Gauteng and Mpumalanga province

noted mainly at the pilot level. Fundisa

between the year 1997 and 2000. The project

(Teaching) for Change, a national teacher

followed a three pillar approach of integrating

education programme was established in

environmental education in the curriculum:

2011 as a response to the lack of widespread

teacher development, curriculum development

capacity building nationally. The focus on this

and materials development. As part of the

article is on the Fundisa for Change

project, a spiral model approach to teacher

programme.

professional development was introduced. In

Fundisa for Change is a national collaborative

the year 2000, the National Environmental

programme of state and parastatals, non-

Education Project for General Education and

governmental organisations (NGOs) and

Training (NEEP-GET) expanded upon the

Higher Education Institutions. The key

Learning for Sustainability Project taking it into

objective of the Fundisa for Change

nine provinces. NEEP-GET was established
by the South African Ministry of Education to

programme is to ensure transformative
environmental learning through teacher

support professional development of subject

e d u c a t i o n . Te a c h e r ’ s u b j e c t m a t t e r

advisors and teachers. NEEP-GET was also

knowledge, pedagogical content knowledge

set to strengthen environmental learning in

and assessment practices are critical for

the South African curriculum, within an
outcome-based, learner centred curriculum

teachers’ practices. Therefore the Fundisa for
Change model for teacher professional

11

development focuses on these three main

Teaching Climate Change and Teaching

aspects: content knowledge, teaching

Biodiversity materials.

practices and assessment practice.
Participating teacher educators working with

The teacher training is aligned with the Higher

Department of Basic Education officials and

Education Qualifications Framework for

environmental sector partners produce and

Teacher Education and delivered by

use materials to support teacher

accredited partners. The Fundisa for Change

development. The Fundisa for Change

programme has been endorsed by the South

materials provide Curriculum Assessment

African Council of Educators ensuring an

Policy Statement (CAPS) aligned, subject-

alignment with the teacher Continuous

and phase-specific support that goes beyond

Professional Development points system. In

‘textbook teaching’ to provide teachers with

addition, this endorsement ensures quality of

knowledge experiences that enhance their

the courses offered by the programme and

subject content knowledge, teaching and

facilitating monitoring of the course processes

assessment practice. Climate Change,

to ensure continued and meaningful benefit

Biodiversity, Environmental Health and

for the teachers. The programme is supported

Sustainable Development and Water Security

by ongoing research as well as monitoring

are currently the key focus themes of the

and evaluation. All training facilitators are

Fundisa for Change curriculum work and

required to conduct an evaluation of the

integrated into its materials development and

course using an on-line system. The

educator training activities. The materials

programme received funding from the

developed within the Fundisa for Change

Department of Environmental Affairs (DEA) to

Te a c h e r E d u c a t i o n P r o g r a m m e a r e

support the training of 300 teachers and /or

specifically designed for training teachers and

subject advisors over a period of three years

subject advisors to improve environmental

2014/17. Rhodes University is coordinating

content knowledge, pedagogical content

implementation of the programme, with the

knowledge and assessment practice as per

Fundisa for Change network partners leading

the CAPS requirements. An example of the

the training to ensure high quality delivery of

Fundisa for Change material is shown below:

accredited training. The training made use of
a cluster model and the Fundisa for Change
teacher education materials. 164 trainers, 468
teachers and 169 subject advisors have been
trained during the period of four years (2013 –
2016) in all the South African nine provinces.
The focus has been on Biodiversity, Climate
Change, Water, Life and Living, as well as
Healthy Living.

!
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The accreditation for participants trained has

course in King Williams Town, Eastern

been through four universities, Rhodes

Cape.

University, University of Cape Town, NorthWest University and University of KwaZulu
Natal. Facilitation for the training courses has
also included Delta Environmental Centre,
South African National Biodiversity Institute
(SANBI), Wildlife and Environment Society of
South Africa (WESSA), Environmental
Learning and Teaching and other partners
from the environmental sector.
In 2016, Fundisa for Change received
additional funding through the DEA in order to
run four more climate change focused training
clusters. The intention is these were to
contribute to the United Nations Framework
Convention on Climate Change. Funding for
another four clusters was received from the
British Council to trial the inclusion of the
MY2050 Calculator in its 2016 training
programmes. This calculator is a web-based
visioning game where different energy futures
for South Africa can be explored in relation to
carbon production and carbon sequestration.
These eight climate change clusters were
conducted in the Free State, Northern Cape,
North West, Western Cape and Eastern Cape
and KwaZulu Natal provinces.

!
Grade 10 to 12 Life Sciences teachers
attending a Biodiversity course in Dwessa,
Eastern Cape.
All course participants complete a
questionnaire on the last day of the training
session. One of the first teachers from
KwaZulu Natal Midlands to benefit from
Fundisa for Change course, conducted in
2012, shared her experience, “Fundisa for
Change has developed confidence in me, in
teaching environmental content and has
made encouraged learners to develop interest
in the subject and in the environment”. She
further expressed that, she has strengthened
her networks with other teachers through
Fundisa for Change. Like some of her
learners, she has developed interest in the
environment. As a result, she is now pursuing
a Masters in Environmental Education at
Rhodes University and one of her former
learners is pursuing a degree in
Environmental Science at the same institution.
Below is a quotes from one teacher regarding
their experiences of the Fundisa for Change
courses:

!
Grade 7 to 9 Natural Sciences teachers
engaged in training on the Climate Change

Before the workshop, my knowledge
was too little, but now I know and I
understand what is meant by marine
biodiversity and that there are
different species found in different
ecosystems.
13

research, as well as expanded research
Subject advisors who received support from

supervision and research leadership in the

Fundisa for Change benefited from the

area of environmental education. The

Fundisa for Change just as much. For

research is also helping to position the

instance one subject advisor from Gauteng

Fundisa for Change as a credible programme

reflected:

that is contributing to discourse and praxis

Participating in the Fundisa for
Change accredited course
broadened my knowledge with
regards to the content as well as
methodology that could be used to
present this content to teachers.

and providing knowledge of quality education

The Fundisa for Change partners also

are facing the programme, especially for its

expressed that they learned a lot by being

longer term sustainability. The programme is

part of the training of trainers’ activities. As

in high demand in all the provinces. thus more

one reflected:

funding needed to meet the demand. There is

in South Africa.
While much has been achieved in a short
period of time, there are still challenges that

a need to build the capacity of our provincial
Some of us did not know much on
how to support the teachers around
environmental issues addressed in
the curriculum”.

partners so that they are able to continue
supporting teachers and curriculum advisors
on site, after the formal contact time training
sessions. The programme has been shown to

Overall the evaluations are showing that the

use a model that has potential to strengthen

Fundisa for Change programme is

and support the Department of Basic

successfully supporting teachers to teach

Education’s drive to establish and strengthen

environment and sustainability content and

Professional Learning Communities (PLCs). It

concepts contained in the CAPS curriculum.

is evident that if optimally utilised, PLCs can

This in turn is leading to changes in teaching

promote collaboration, reflection, sharing of

practice in classrooms and to improved

resources and expertise, continuous learning

learning and assessment practice. Teachers

among ‘supporters’ of teachers, and

appreciate the platforms that Fundisa for

exchange of knowledge of teachers for their

Change provide for them to share

professional development. This could serve

experiences, best practices, content

as an innovative network to support, promote

knowledge, and methodologies. In all of the

and strengthen teacher competence and will

participating institutions, aspects of the

ensure that environmental and sustainability

Fundisa for Change have been integrated into

issues are consistently and coherently

ongoing teacher education programmes at

integrated into teacher education. There is

pre-set and in-set levels. Fundisa for Change

need for developing further tools and support

research funded by the National Research

systems for more trainers to use the Fundisa

Foundation is also leading to expanded

for Change programmes. This also requires

research capacity for environmental education

higher levels of advocacy.
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FEATURES
Improving students’ possibilities of achieving sustainability in Solid Waste

Management at Hifikpunye Pohamba Campus of the University of Namibia
Eveline Anyolo and Alex Kanyimba, Namibia

Introduction and background
Solid waste is a growing problem in urban
areas in most parts of the world, especially in
developing countries like Namibia
(Rosenberg, 2008). Moreover, urban areas
are growing faster than the expansion of the

Incineration leads to global warming because
it causes air, water and soil pollution. It
contributes to poor sanitation, emission of
greenhouse gases and contributes to the
spread of diseases related to these cases.

necessary infrastructure and services and this

The increase of population in Namibia has led

presents a major waste management

to continued extraction of resources and

challenge to the authorities in large cities

consumption. The composition and amount of

(Hirji, Johnson, Marco and Chiuta, 2002). The

waste produced in Namibia depend largely on

problem of solid waste is associated with

its patterns of production and consumption

rapid population growth, unplanned

(Tarr, 2000). The extraction and consumption

urbanization and overcrowding of large cities,

of natural resources create solid waste

industrialization and generation of agricultural

materials, which are coupled with severe

waste, inadequate organization and legislative

environmental risks. This has become a

provisions and lack of public participation

concern for the Namibian government and for

(Hirji, et al. 2002). This scenario calls for

this reason; local authorities are being urged

strengthening capabilities for responding to

to make efforts to manage solid waste across

the problem of solid waste. Solid waste is on

the country.

its own a threat to the integrity of the
environment. At present, solid waste are
being dumped in low lying areas and public
places, causing negative impacts which result
in environmental threats (Moningka, 2000). In
some instances waste are incinerated.
Incineration is the practice of setting waste on
fire as an apparatus waste management.

The concept of sustainability has been used
in a variety of ways to refer to the viable use
of natural resources. In general, sustainability
seeks to continue to meet current demand
without infringing on the needs of future
generations. Therefore, sustainability implies
the continued utilization of resources and the
upkeep of living standard with minimal harm
to the natural stock of environmental
15

resources. In terms of development, countries

integration and development. The project was

around the world aim to work towards the

organized around two phases which are now

achievement of sustainability. This means that

discussed.

concept of sustainability needs to be applied
in all aspects of development. Thus, to
achieve sustainable development, activities

Phase One: Field observation and waste
collection

have to be undertaken following the principles

During this phase, students undertook a field

of environmental management such as

observation where they participated in primary

c a r r y i n g c a p a c i t y, p a r t i c i p a t i o n ,

collection of solid waste within the campus.

interdependence of natural systems, living

They were also expected to complete the pre-

lightly on earth resources and many other

determined observation sheet while in the

principles. In that regard, people need to be

field to indicate the type of solid waste they

coached to use resources sustainably

collected and their sources. This action was

following the aforementioned principles, gain

meant to increase students’ awareness of

environmental awareness and pubic

solid waste and their sources, so as to

understanding.

prevent the environmental pollution and

In light of the above background, the project
to improve students’ possibilities of achieving
sustainability in solid waste management was
undertaken at the University of Namibia,
Hifikpunye Pohamba Campus. The purpose
of the project was to increase the students’

develop positive consumption habits. The
fieldwork observation was also meant to
encourage a sense of personal and social
responsibility and a desire to work
cooperatively with others on environmental
issues.

awareness and explore ways of managing

Students collected different solid waste

solid waste within and around the campus so

materials ranged from plastic bags, plastic

as to develop a responsible student society

bottles, glass bottles, cans, food waste,

with knowledge, skills and commitment to

papers, metals, milk containers, hangers,

managing solid waste. This encourages a

newspapers, clothing materials, plastic

sense of responsibility and a desire to work

spoons, juice containers and others.

cooperatively with others on environmental
issues. The project was based on the
Southern African Development Community
(SADC) Regional Training Programme on
Teacher Environmental and Sustainability

The solid waste can cause harm to human,
animals and environment. For example,
plastics takes thousands of years to break
and in could harm and environment in

Education whose main objective was to work

different ways. Plastic litter may be ingested

through the ‘core business’ of the teachers

by cows, goats, and donkeys. The plastic

and teacher educators of the Southern African
region so as to build their human capacity in
environment and sustainable development as
a means to achieve sustainable regional

blocks the animals’ guts and could kill them in
this way. The same plastics can also be used
as breeding grounds for rodents, mosquitos,
cockroaches and other micro-organisms
16

which can further cause outburst of life

sold to Wilco Company, a South African

threatening diseases such as malaria. The

company which collects waste directly from

environment that is infested with plastics

the dump site.

appear to be unpleasant, unappealing and
has bad odours. Broken glass and sharp
objects like tins, nails and other mentioned in
the table could injure people. The food waste
may contribute to the breeding of flies, rats,
bacteria and other pests and this may
contribute to the spread of diseases that could
have effect humans.

On top of the

aforementioned effects, the solid waste may
lead to pollution that may threaten the survival
of the every living organism on the
environment (Folscher, Nel and Swiegers,

Plastics and other rubbish materials have to
be burned out at the dump site. However, it
was noted that when the rubbish is burned,
the smoke causes healthy problems within the
nearby communities. This practice has led to
an outcry in the communities as the smoke
has been spreading to these surrounding
communities by wind. The municipality has
taken this concern into account; nevertheless,
there was no plan yet from the municipal
authority to effectively handle this concern.

2008). Apart from pollution, solid waste, if not

Conclusions and recommendations:

properly disposed, has direct health and

Sustainable solid waste management

indirect health impact on the ability of people

practices have become major concerns in

to tolerate diseases caused by other factors.

many parts of the world including Namibia.

Illnesses related to solid waste are mainly

Individual, Non-governmental Organization

caused by five groups of organisms: viruses,

(NGOs) and municipality, local authority

fungi, parasitic protozoa and helminthes.

strives on a daily basis to find a lasting

These organisms may be transferred by

solution to the issue of poor solid waste

common vectors such as ruts, flies,

management. The Ongwediva campus

cockroaches and many other related species

community needs to act on this problem as

(Hirji, et al. 2002).

well. For this to take place, the Ongwediva

Phase Two: Excursion to the Ongwediva
Municipal Dump Site

campus community needs cohesion and
collaboration with the stakeholders who are in
pursuit of the lasting solutions.

The re-

The students involved in the project visited

orienting of education and the re-direction of

the municipal dump site which is some 5 km

Education for Sustainable Development

away from the town of Ongwediva. The main

(ESD) programmes to focus on better and

objective of the visit was to widen students’

sustainable waste management practices is

knowledge and understanding of solid waste

inevitable. The potential of the campus

management.

The visit to the dumpsite

community participation has to be realised if

revealed how waste was being sorted into the

subsequent changes are to be brought.

re-usable and recyclable solid waste and the

Finally, Solid Waste Management (SWM)

rubbish waste materials. It was explained that

cannot be effective without proper monitoring

the re-usable and recyclable waste is usually

of its disposal activities. Therefore, the
17

effectiveness should be tested on a regular

deleterious to human health and the

basis.

environment.

In order to improve students’ possibilities of
achieving sustainability in SWM at Hifikpunye
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FEATURES
Road Map of ESD at Mauritius Institute of Education
Ravhee Bholah, Mauritius

In Mauritius, the government’s philosophy is
to empower the nation through lifelong
learning and quality education. The national
vision of education is deeply rooted in the
belief that education promotes equity, justice
and social inclusion. The MIE has therefore
been aligning itself with the national vision of
education by empowering the educational
community in effecting the desired paradigm
shift by:
Ravhee Bholah, MIE
Mauritius Institute of Education (MIE) is the
unique public tertiary institution on teacher
education, working under the aegis of the

✓ Transforming pedagogical practices in
the classroom context;
✓ Providing more opportunities to lifelong
learning;

Ministry of Education and Human Resources,
Tertiary Education and Scientific Research

✓ Intensifying its initiatives in research

(MoEHRTESR) in the Republic of Mauritius.

and creating a database to inform

Since its creation it has been mandated to

policy;

provide facilities and to engage in educational
research, curriculum development and
teacher education in order to promote the
advancement of learning and knowledge in
the field

of education and, particularly, to

✓ Strengthening collaboration and
partnerships with local stakeholders,
regional and international

institutions;

and

provide a teacher education responsive to the

✓ Engaging in curriculum renewal,

social, economic, linguistic, administrative,

development, monitoring and

scientific, agricultural and technological needs

implementation.

of Mauritius (MIE Act, 1973:2).

the MIE has been guided by the

To achieve its vision

following principles and core values:
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integrity; accountability; rigour and

other stakeholders but also educational

professionalism; service to our clients;

research and consultancies and development

fairness, equality and inclusiveness;

of resource materials on various ESD related

team spirit; respect for diversity; and

themes.

freedom, creativity and innovation.

sessions on:

The MIE has been working closely with
international bodies (e.g. UNESCO, UNEP)
and regional organizations (e.g. SADC REEP)
to provide quality education including
Education for Sustainable Development
(ESD) in the Republic of Mauritius. Data tend
to show that ESD has been addressed in our
teacher education programmes to various
extents over the years. Report on UNESCO
Regional Experts meeting for SADC Countries
on ESD held in Mauritius in January 1999
highlighted several ESD initiatives undertaken
and recommendations for promotion of ESD
at the MIE and in the country. Moreover, the
MIE strategic plan 2007-2014 has a clear
sustainable development agenda (ESD
implementation at the institution and
eventually the establishment of a Regional
Centre of Expertise (RCE) on ESD). The plan
has initially led to the setting up of a
multidisciplinary ESD team at the institution to
ensure promotion of ESD at all levels
including mainstreaming of ESD in teacher
education programmes. New modules related
to ESD have been introduced in Teacher
Education Programmes (e.g. in Teachers
Diploma (TD), Bachelor in Education (B.Ed)
and Post graduate Certificate in Education
(PGCE)).
Academic staff of the institution has also been
actively coordinating a range of institutional,
national and regional projects that not only
involve in capacity building of teachers and

For instance, capacity building

✓ Education for sustainable Consumption and
lifestyles;
✓ Reproductive Health, Sexuality and sexually
Transmitted Infection Education;
✓ Climate Change Education for Sustainable
Development;
✓ Water Education; and
✓ School Ecological Footprint has been
conducted for both pre-service and inservice teacher trainees and others through
workshops and seminars.
It is also noteworthy that the SWEDESD
Education for Strong Sustainability and
Agency (ESSA) project was also carried out
as part of capacity building on ESD for
teacher trainers at the MIE and also for its
mainstreaming in the PGCE Programme.
During these projects a range of ESD related
learning resource materials such as climate
change education kit have been produced for
different audience (teachers, students, public).
MIE has recently embarked on the nine-year
school (NYS) project of the MoEHRTESR and
is coordinating the curriculum development
and capacity building of teachers in the
Republic of Mauritius.

The National

Curriculum Framework, NYS Basic Education
(2015) document clearly emphasizes ESD relevant content areas, pedagogies and
competencies in the context of 21st Century.
To date, pupils’ textbooks and teachers’
manuals (for all subjects) for primary level
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have been developed. ESD has been

shows the strong commitment of the Ministry

mainstreamed in primary education and the

of Education at fostering innovation and

same is being done for secondary education.

generating new knowledge for the sustainable

At the same time, professional development

development of the nation. The MoEHRTESR

for both pre-service and in-service teacher

including the MIE has aligned with the 2030

trainees related to NYS including ESD has

Agenda for Education is promoting ESD in

been conducted. It is noteworthy that

various ways in the Republic of Mauritius. For

consultations with a range of stakeholders

instance, last year it carried out a national

involving a democratic process and

consultation workshop on GAP in Mauritius.

participatory approach have been used to
develop the above documents.
In view of strengthening the link between the

Some of the successful ESD related activities
over the last two decades include the
following:

MIE and schools, much effort have been put

✓ Hosting of several ESD related events

in engaging teachers and their school

to promote ESD among teachers and

community (non-teaching staff, students,

other stakeholders (e.g. Mobile graphic

parents and other relevant non-governmental

exhibition on CCESD);

organizations) in ESD related projects and
enable them to become responsible citizens
and agents of positive change for a better and
more sustainable living.

✓ Development of Guiding documents
(e.g. a document entitled “Developing
Environmental Education Standards:
Enhancing quality Education” and the

The Government of Mauritius has also been
actively involved in taking care of our
environment by undertaking a range of

NCF NYS basic education);
✓ Mainstreaming of ESD in Teacher
education programmes; and

initiatives at various levels (e.g. National
Sustainable Consumption Production Project).

✓ Incorporation of sustainability into

Another important national initiative was the

campus operations, governance; and

development of the Maurice Ile Durable (MID),

administration (e.g. green campus,

Strategy and Action Plan and to make a green

sustainable use of resources).

and more sustainable island. MID has the
vision of making Mauritius a model of
sustainable development, particularly in the
context of SIDS. It addresses many aspects of
sustainability, centred on the five Es, namely
Energy, Environment, Employment/Economy,
Education and Equity.

Moreover the policy

document entitled ‘Education & Human
Resources Strategy Plan 2008-2020’ also
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FEATURES
Lensing EE/ESD trends in Tanzania; and its implication to
teacher professional development
Victoria Ferdinand and Daniel Sabai, Tanzania

Tanzania’s pursuit of teacher’s professional

resources and for education. Capacity

development in areas of Environmental

building of school teachers was done to both

Education (EE) and or, Education for

in-service teachers and teacher trainees

Sustainable Development (ESD) can be

based on availability of resources in the target

traced back from processes of Education for

contexts. The process involved Non-

Self-Reliance (ESR) initiated in 1970s as part

Governmental Organisations (NGOs) as

of Arusha Declaration and pronounced boldly

active agents of change. International NGOs

in most of the earliest policies and campaigns

like WWF and CARE were among the first to

in the country. ESR served as a platform for

partner with government initiatives to

merging theory and practice in school learning

influence local changes in resource

and had clear indicators of EE/ESD.

sustainability through promotion of EE in

Recruitment of teachers and training of

schools and in communities. Other officials

relevant ESR issues was an integral part of

from the Ministry of education e.g. school

educational policy implementation.

inspectors, educational officers, teacher

Following the demands of global political
economy from 1980s to 1990s, Tanzania
adopted several socio-economic frameworks

educators, curriculum developers and heads
of schools from relevant municipalities were
also involved.

which seemed to prioritise the theory and

Towards attaining EE/ESD-oriented teaching

practices of environmental education in

and learning, the country also adopted a

undertaking community projects; using school

framework for Competence Based Education

teachers as a centre of attention in

(CBE) propagated by the Organisation for

coordinating and facilitating learning

Economic Cooperation and Development

programmes on ground. This necessitated

(OECD) and the United Nations Economic

also the need to build capacity of school

Commission for Europe (UNECE) Strategy in

teachers to promote integrated community EE

supporting Education for Sustainable

in collaboration with lead institutional

Development. Competence-based learning in

agencies in the country such as the Ministries

Tanzanian teacher education was treated as a

responsible for environment, natural

paradigm shift from teacher centred
educational practices to child centeredness,
from passive learning to active learning and
22

from top-bottom to bottom-up dialogues.

studying local practices of the country’s

Other global initiatives such as the UNEP call

education systems. Apparently, learning from

for sustainable consumption and production

workplace projects built teachers’ and

influenced Tanzania to develop a national

educators’ capacities for re-examining

framework for use in re-imagining and re-

institutional issues of ESD concerns and for

framing the education systems to align with

getting deep insights of causes, effects and

educational values and dispositions to

solutions to local problems.

sustainability. The UNEP project inspired local
education communities to deeply reflect on
values and ethics of education in practices in
respective contexts. Hence the framework
demanded changes in teaching-learning
approaches to support learning perspectives
in line with United Nation Decade of
Education for Sustainable Development
agenda.

Some members of academic staff from local
higher learning institutions were involved in a
regional programme for mainstreaming EE/
ESD in African universities, popularly known
as MESA. A special toolkit was packaged to
offer potential frameworks for university
institutions to help them mainstream EE/ESD
perspectives in university learning and
research. It is apparently expected that

Tanzania is a beneficiary of the SADC-

teacher trainees who are part of

Regional Environmental Education

undergraduate and graduate students in local

Programmes (SADC-REEP) and the Nile

universities would benefit from MESA agenda

Basin initiative under the Nile Trans-boundary

as some of the lecturers were beneficiaries of

Environmental Action Project (NTEAP). These

the said training programme. The currently

flagship projects have played a remarkable

ongoing Southern African Regional University

role in shaping teachers professional

Association (SARUA) initiative is based on

development in the country and in redirecting

developing institutional capacities for

EE/ESD practices. It is acknowledged in

integrated learning and researching on

relevant educational departments that teacher

climate change issues. SARUA aims at

educators, curriculum developers and school

building capacity of local universities for re-

inspectors were actively involved in local

orienting the learning and researching of

executions through the projects. The projects

climate change issues towards systemic

offered EE/ESD courses, workshops and

thinking and socially-critical approaches. Like

trainings from regional universities in which

MESA, SARUA is building capacity for

collaborative facilitation was done. Through

institutions through workshops and training of

such trainings, not only certificates of ESD

individual lecturers from partner universities in

competence was awarded, but also course

southern Africa.

participants were facilitated to team-up and
develop proposal for change projects in their
workplace contexts. Workplace projects were
critically supervised by programme staff which
inspired collaborative sharing of ideas in

Currently, there are some on-going EE/ESD
related initiatives in local universities which
may be ascribed to previous regional capacity
building. These include, introduction of
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interdisciplinary degree programmes in public

(2005-2009); following UNESCO proclamation

and private universities, plans for introduction

of the UN Decade of Education for

of non-educational degree programmes in

Sustainable Development (2004-2015) is one

education colleges such as the Dar es

example. Others include the production of

Salaam University College of Education

Te a c h e r s ’ G u i d e l i n e f o r I n t e g r a t i n g

(DUCE) and Mkwawa University College of

Environmental Education in Primary School

Education (MUCE). The proposal for initiating

Subjects (2011), National Guidelines on

a degree in Disaster Risk Management and

Education for Sustainable Consumption for

Climate Change at DUCE is for instance an

Tanzania (2015), and an Environmental

initiation of integrated research initiative

Education for Sustainable Development

between Biological Sciences and Social

strategy (2012-2014). The Ministry of

Sciences. This is already practiced in the

education, science and technology and

country through cases of ongoing researches

vocational training has documented series of

e.g. one that explores the impact of bilharzia

locally-organized workshop proceedings for

in southern Tanzania using Geographical

educators and practitioner teachers. Other

Information System (GIS) and the integrated

institutions in the country including NGOs

research landscape provided by the Institute

have also documented local actions for

of Resource Assessment (IRA) at Dar es

building capacity of teachers and educators in

Salaam University for climate change

EE/ESD. Hence both international and

sciences which emphasises experiential

regional programmes and projects on EE/ESD

learning practices and praxis. With the

are acknowledged for furthering professional

introduction of harmonized scheme of

knowledge and skills of teachers and

services for public universities (2014) in the

educators.

country; which among other things, seeks to
link various academic initiatives, including the
manner of assessing teaching and learning
activities, it is envisaged that most universities
will use it for collaboration, knowledge
generation and sharing.

Documented sources as alluded to above
suggest that Tanzania is strategically
implementing ESD initiative while engaging
plans for building teachers’ capacities. Some
finger prints of national-level efforts to
promote teachers professional development

Being part of the SADC countries, Tanzania

on EE/ESD include formation of

has played a significant role in ensuring key

environmental clubs in schools, introduction of

EE/ESD processes are carried-out within the

networks for environmental teachers, teachers

envisaged time, space and capacity. A

specialized on EE/ESD at graduate levels, the

number of ESD initiatives have been

presence of EE artefacts as learning-support

implemented through consultation with

materials, introduction of non-educational

educational departments and other relevant

degree programmes in Education Colleges,

authorities. The designing, drafting and

introduction of interdisciplinary research and

developing the first National Environmental

expansion of technical space to allow cross-

Education and communication strategy

boundary learning.
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FEATURES
Teacher Education Research Conference
Iris Chimbodza , Zimbabwe

Zimbabwe launched a national teacher

teachers. The objectives are to enhance the

education community of practice anchored

quality of teacher education through research

around research and reflective practice on 30

driven practices; strengthen the role of the

June 2016 at Mutare Teachers’ College. The

schools in teacher education; reconceptualise

community of practice is called Teacher

the code of conduct in teacher development;

Education Research Conference (TERC).

and empower teacher educators with relevant

Although the initiative was started in 2013, it

competencies that are necessary in a

was officially launched by the Permanent

dynamic education system; and to expose

Secretary in the Ministry of Higher and

stakeholders to emerging educational trends

Tertiary Education, Science and Technology

and their link to teacher education. This was

Development, Dr Machivenyika Mapuranga,

reflected in the 2016 conference theme which

at the first TERC conference held in Mutare,

was: Enhancing Teacher Education through

from the 30th June - 2nd July 2016.

Research and Reflective Practice. The papers

The goal and envisaged future of the TERC is
to provide a forum for researchers, teacher
educators and policy makers to share ideas,
research and practical experiences in teacher
education. The purpose of the TERC is to
contribute to the enhancement of quality
education offered in Zimbabwe. This is
through the promotion and strengthening of
research practice and stimulating innovation
and creativity in teacher education. Through
the TERC, it is envisaged that research
practices in teacher education will be
strengthened and will in turn lead to
improvements in the preparation of quality

were presented under the different subthemes.
The diversity of papers presented made the
conference a resounding success and a great
learning experience for the majority of
participants. The national teacher education
research community of practice is expected to
be a sustainable initiative as it has great
support from the Head of Ministry; all 15
Heads of teacher education institutions in the
management committee; and by the teacher
educators who are researcher-practitioners.
Finally, the TERC is in line with the UNESCO
Global Action Plan (GAP) priority area number
3 which is ‘Building capacities of educators
and trainers.
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FEATURES
Initial Teacher Education (ITE) in Swaziland and
Education for Sustainable Development (ESD)
Martha Shongwe, Swaziland

Parts and The Whole’. William Pitcher College
has two officers that have undergone another
Swedish International Training Programme on
Environment and Sustainability. Before
delving into what specifically is obtained on
the ground with regard to the cited institutions,
the latest developments in the Initial Teacher
Education landscape are worth fleshing out.
Martha Shongwe, Swaziland
This article focuses on Initial Teacher
Education (ITE) as practised in three
institutions in Swaziland, namely, WillPitcher
College (WPC), Ngwane Teacher Training
College and Southern Africa Nazarene
University (SANU). The three institutions are

Since the mid-2000s, ITE has been
undergoing radical changes in terms of who
the service providers are. Outside the
University of Swaziland, the training of
teachers has, for a long time, been a special
preserve for the following government
supported colleges:

actively involved part of Mainstreaming

1. W i l l i a m P i t c h e r C o l l e g e ( W P C ) ,

Environment and Sustainability in African

established in September 1962, that

universities (MESA). The University of

trains primary and secondary school

Swaziland is housing the MESA Chair and are

teachers in a variety of subject

beneficiaries of an Education for Sustainable

disciplines.

Development (ESD) training course
conducted by Swedish International Centre of
Education for Sustainable Development
(SWEDESD), targeting teacher training
institutions in Southern Africa dubbed ‘The
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2. Swaziland College of Technology (SCOT)

Following is an account detailing what each of

that trains secondary school Business

the three teacher training institutions in

Education and Design and Technology.

question have done, and continue to do, with
regard to ESD. SANU recently assumed the
status of a university, after operating as a
teacher training college under the auspices of
the Nazarene church since 1936. Three
members of staff, plus the then Principal of
the college participated in a SWEDESDfunded ESD programme in 2013. The college
was at a transitional stage – changing from

3. Southern Africa Nazarene University
(SANU) – formerly known as Nazarene
Teacher Training College, established in
1936 and launched as a university in
2016 – that trains primary and secondary
school teachers.

being a college to being a university. The
members of staff participating in the
SWEDESD-funded course envisaged
developing an ESD course, as their change
project, to be offered to students in the final
year of their training programme; in the first
two years, ESD concepts would be integrated.
The transitional stage was initially perceived
as an opportune time to introduce a new
course. However, this transition saw the then
Principal of the college assuming a radically
different position to the one she held – a
position that kept her away from curriculum
issues. In the face of these changes, the

4. Ngwane Teacher Training College,
established in 1982, that trains pre-

university could only integrate ESD concepts
into the first two years of training; the
development of a course for final-year

primary and primary school teachers.

students was put on hold. One staff member

A document compiled by the Higher

said, ‘There was no room for new courses in

Education Council that is a compendium of

the paradigm shift’. The change they asserted

private teacher-training institutions reveals

required a cut back on courses offered even

that is a plethora of these across the country

on the already existing ones. Two faculty

which include: Africa Management

members currently representing the university

Development University (AMADI – MSU),

in MESA – faculty members from Natural

Corporate Development and Training Centre

Sciences and Geography are involved in the

(CDTC), Centre for International Technology

integration of bio-safety and biotechnology

(CIT), Workers College and others that offer

into the university’s curriculum. What has

pre-primary school courses.

been observed is that there is no synergy
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between the lecturers representing the

outstanding activities that include:

university at MESA and those that underwent

sensitisation of new staff in the college,

the SWEDESD course. The picture that

student representative council, the

emerges is that of uncoordinated ESD

neighbouring primary school, formation of an

activities within the same institution, a

ESD club and evaluation of the ESD

situation that is exacerbated by the removal

integration project in all the disciplines.

from curriculum issues of an administrator that
underwent an ESD course offered by
SWEDESD.

The picture emerging is that of two lecturers
trained on ESD making an attempt at ‘keeping
the ESD fire burning.’ It is, however, hard to

The next institution to be discussed is

ascertain the impact, probably owing to the

Ngwane Teacher Training College. The

departure of some members of staff that have

process of upgrading the college to a

helped with implementation. The Principal’s

university is still underway. Two staff members

role is conspicuously peripheral despite the

participated in the SWEDESD course, and

training he received from SWEDESD.

they developed a project that sought to
‘immerse’ the entire college and a
neighbouring primary school in sustainability
issues – from support staff to administrators.
The Principal of the college was also trained
on ESD issues by SWEDESD. Participation in
the ESD course managed to sensitive the
college and the neighbouring primary school
on ESD, drawing on the resource, The Parts
and The Whole’ for content. The same
resource is used during orientation of incoming students. The college’s MESA
representative is one of the two that
participated in the SWEDESD course;
because of that, ESD activities in the college
are well-coordinated. The university face
challenges in ESD implementation posed by
staff turnover. For example, the colleagues
they initially partnered with on the
implementation of the project have since left
the college. They have also not been able to
evaluate the extent to which the envisaged
ESD integration has been done across all
disciplines in the college, and the impact,
thereof. There are also quite a number of

Finally, the college to be discussed is William
Pitcher College. Three lecturers participated
in the SWEDESD course, and among these,
two further underwent a Swedish International
training course. The participants in the ESD
courses partnered with others to implement
their projects in the college, and as such, the
college is endowed with a critical mass of
lecturers that have received training on the
ESD concept. Furthermore, the Principal of
the college is hailed by the college staff as an
inspirational guide whose support is
nonpareil. The participants’ change-project
entailed greening both the college premises
and the curriculum. College staff were
sensitised and trained on ESD issues – from
the administration to faculty members, and all
the way down to support staff. The local
authority’s expertise was enlisted to provide
training on waste management. The
Education department that trains students
from across all the disciplines further
reinforces ESD. According to the education
department staff members, it is imperative for
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student-teachers to find a niche for ESD in

retention of faculty, and the bigger number of

their lesson plans. The lecturers report heavily

trained lecturers also impacts positively on the

drawing on The Parts and The Whole as an

ESD initiatives in the college.

invaluable resource. The lessons found in this
resource provide a springboard for more ESD
lessons. An example of a lesson frequently
used in the bee keeping story. The plants
already thriving outdoors have given rise to
investigations, by students, of insects that are
attracted to these, and what this means to the
ecosystem. The country is currently faced with
drought and issues of water are of concern.

In conclusion, the transitional stages of the
three institutions have served different
purposes: some successfully leveraging the
stage to push the ESD agenda as William
Pitcher seems to be doing. Others have
encountered contextual challenges militating
against the effective implementation of ESD
as the case is with SANU and Ngwane.

The story about the invisible water is an

Clearly, there are critical factors for an

excellent one to harness for an insightful

effective implementation as learnt from the

discussion to ensue. Interestingly, the college

three cases:

staff uses the same resource to enrich a
newly introduced course: Psychosocial social

✓ An administration that is supportive

support course (PSS).

✓ A critical mass of trained staff

The representative of the college in MESA is

✓ The retention of the above

one of the Education department’s staff
members that has been trained in ESD.
According this member of the college staff
participating in MESA activities ‘… keeps me
on my toes because I have to give regular
reports on what the college does.’

Regular

✓ MESA representation drawn from
trained staff
✓ Continuous sensitization of staff and
incoming students

sensitisation on ESD issues is done for both

✓ A coordinating department (such as

students and faculty annually, during

the Education department at William

orientation of incoming students. A number of

Pitcher College), and

the college staff are also reportedly looking
out for ‘ESD niches in their various disciplines’
in light of the transition of the institutions from
college to university.
William Pitcher is relatively an epitome of wellcoordinated ESD activities within the confines
of the college. The Principal who is
passionate about ESD provides invaluable
support that leads to a resounding success of
the programme. The college also enjoys

✓ The availability of resource material to
be drawn on for content such as The
Parts and the Whole)
Not all is lost for the other colleges;
replication good practices as observed in
the case of William Pitcher may impact
positively on their ESD initiative. Of course
this should be coupled with careful
consideration of adapting such practices
to contextual needs.
29

NPO 015 - 534
Environmental Education Association of
Southern Africa

Outcomes Document of the 34th
International Conference of the
Environmental Education
Association of Southern Africa
(EEASA) tabled at the Aviator
Hotel, Ekurhuleni, Gauteng,
South Africa during on 6 October
2016

REFLECTIONS AND
RECOMMENDATIONS TO
STRENGTHEN IMPLEMENTATION
AND SCALING OF ESD
PRACTICE
1. PREAMBLE
The Environmental Education Association
of Southern Africa (EEASA) is an
organization for environmental educators
in the Southern African Development
Community (SADC) region. Its
membership is comprised of educators in
all levels, researchers, environmentalists,
NGOs, learners and professional
environmental organizations. The
organization provides a forum for
practitioners and learners to share their
experiences and ideas necessary for
developing environmental education and

education for sustainable development
practices and related fields. Driven by an
ethical and values-based agenda, the
EEASA organizes annual international
conferences on a variety of environmental
themes for enhancing education as a
common good that is requisite for
common goods and resources including
such topics as: biodiversity, waste
management, gender, the green economy,
water quality, air quality, water availability
and quality, food security, peace and
governance, social justice, biodiversity,
health education, community participation,
education for sustainable development
and climate change to provide a platform
for practitioners within the SADC to share
and learn together; to propose and
support campaigns to strengthen
environment and sustainability education;
and to strengthen the local networks on
environmental education and related
sectors.
The 34th EEASA International Conference
was organized to deliberate issues under
the theme “Working together to support
quality environmental education and
training to create a more sustainable
society”. This theme was developed with
the backdrop of launch of the Sustainable
Development Goals (SDGs) and the
Global Action Programme (GAP) for
Education for Sustainable Development.
The Gauteng Environmental Education
Forum (GEEF) hosted the conference with
support from Delta Environmental Centre,
Water Wise, Ekurhuleni Municipality,
Depart of Environmental Affairs, University
of South Africa, Johannesburg Zoo, South
African Biodiversity Institute, University of
Witwatersrand, City of Johannesburg,
MidVaal Local Municipality, Rhodes
University, City of Johannesburg, Green
30

Skills Programme, City of Tshwane, the
Centre for Researching Education and
Labour, the Wildlife and Environment
Society of South Africa and the JNF
Walter Sisulu Environmental Centre.
African countries represented this year
included: Botswana, Cameroon, Ethiopia,
Lesotho, Malawi, Mauritius, Namibia,
Nigeria, Seychelles, South Africa,
Swaziland, Uganda, Zambia and
Zimbabwe. Other countries represented
were: Sweden, Hong Kong and the United
Kingdom. In pursuing the “Future we
Want” as laid down at the Gaborone
Declaration and the Matsapha
Declaration, different stakeholders and
entities, both public and private,
participate in the undertaking of activities
in their various capacities.
2. BACKGROUND TO THIS
DOCUMENT
•

•

In view of the changing context
(end of the DESD; end of MDGs;
resultant SDGs, the GAP, Africa
Agenda, etc), the 2013 EEASA
Conference delegates decided to
come up with the Gaborone
Declaration in Swaziland, the
Matsapha Declaration which the
conference delegates adopted.
The production of the declaration
was necessitated by the desire to
build onto and update the orienting
beginning of EEASA at Treverton in
1982 as well as the landmark
Gaborone Declaration of 1992 in
order to take on board
contemporary issues that include
climate change, the green
economy, indigenous knowledge
and intergenerational learning as
well as working with the youth. Due
to resource limitations, the process

was not as widely distributed as
expected but seemed to get
credence as it was building on the
Gaborone Declaration.
•

The declaration emerged out of the
desire to facilitate EEASA
membership to implement SDGs,
the GAP and other guiding
frameworks (Africa Agenda 2063;
Africa Environmental Education
Training Action Plan, etc.)

•

We suggested to implement these
resolutions through ongoing
(formative) reflections during
annual EEASA International
Conferences and perform a
summative review on progress
after three (3) years during the 36th
International Conference of the
EEASA.

•

Given this, we looked at
proceedings of this conference in
view of the statement

•

We used the declaration items as
the lenses to observe the
conference proceedings

•

This was not to evaluate but to
establish close fit of the practices
and the declaration.

3. OBSERVATIONS IN RELATION TO
DECLARATION
•

EEASA exists and operates in the
context of socio-ecological
concerns including, poverty,
unemployment, climate change,
degradation of life support systems
and water issues. Contextual
location of these issues influences
the local views and practices of
education for sustainable
development. Our understandings
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of these issues and emergent
responses to these are embedded
in discourse.

support materials development and
use as well as enhancing content
enrichment.

•

A few countries have strong
environmental education networks
that have potential to be turned
into EEASA nodes. EEASA Nodes
can facilitate mini-conferences in
order to strengthen the functions of
EEASA nodes

•

Significant are recent policy
developments, which have
released the global goals for
sustainable development (SDG)
and the Global Action Plan for
ESD, which provide orientation for
guiding practice. The GAP is a key
instrument for implementing Goal 4
of the SDGs which now require all
countries to include ESD and
citizenship education into their
education and training systems as
a feature of quality education.

• There is stronger focus on
mentoring for young professionals
joining the environmental sector as
well as capacity development for
institutions to take on mentoring
projects. Some of the youth
development programmes have an
element of job creation and
provision of income (poverty
alleviation, address inequality in
skills and self-employment).

•

•

Different countries are doing a lot
of ESD work but this remains
unknown because reporting is a
challenge. Looking at the practice
shared during the conference,
EEASA has potential for numerous
articles that can document practice
through publications.
The use of media is increasing,
particularly community radio and
digital technologies including social
media. However, communication
and marketing of EEASA work is
still not adequate.

4. EMERGING OBSERVATIONS
• Many organisations including
EEASA members in most SADC
countries are working with schools
at all levels, on whole school
improvement. This includes
curriculum focused activities such
as pedagogy, teaching and learning

• Most institutions are linking
mainstreaming of environment and
sustainability with research. The
quantity and quality of research
outputs and presentations is rising
every year. Researchers are at
different levels of competences and
EEASA is encouraged to support
this growth.
• Partnerships continue to gain
momentum
for
ESD
mainstreaming.
• There is increased engagement
with the green economy and green
skills. Practitioners continue to
interrogate the meaning of the
green economy and the skills in the
quest for a greener and more
sustainable future.
• P a r t i c i p a t i o n o f Te c h n i c a l
Vocational Education and Training
(TVET) colleges in mainstreaming
ESD is critical as the sector is key
for growth of the green economy
and green skills.
• The level of political commitment
and support for ESD work is
variable in EEASA member
countries. Countries and institutions
that have greater political buy-in
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have shown greater strides in ESD
mainstreaming.
• There is evidence of a growing
research that seeks to inform and
advance EE/ESD work across the
EEASA membership. However
most of this research is not
published for wider reading. EEASA
is encouraged to continue to
develop capacity of researchers to
publish their work in journals.

•

There is need upscale reporting
through developing a simple and
sustained system that showcases
the ESD work that EEASA
members are doing. In addition,
EEASA members need to increase
their use of the EEASA website and
other means available.

•

We as EEASA strongly recommend
ongoing capacity development of
young people entering the
environmental sector as
professionals; this includes
mentoring so we also include
capacity development of mentors

•

There is need to strengthen the
media aspect of our work, using
traditional methods of
dissemination such as print,
broadcast and publication but also
continue to pursue digital
communication including social
media as tools of learning,
reporting, sharing information and
practice.

•

Media coverage of EEASA
members’ activities should not be
e v e n t s - b a s e d o n l y. E E A S A
members needs to strive for
continuous coverage of ESD work.

•

There is a need to continue to grow
work in the green economy among
TVET institutions and involvement
of practitioners in the sector in
order to bolster their participation
and contribution to ESD.

•

We r e c o m m e n d t h a t E E A S A
membership continues to
strengthen multi-stakeholder

5. GOING FORWARD
•

EEASA members and interested
stakeholders need to continue to
take note of evolution of the
discourse guiding ESD practice. In
so doing they should continue to
align responses/ practices with
global, national and local policies.
Continue to establish synergies
between policies and find
articulation areas between them.

•

There is need to continue to
strengthen establishment and
functioning of EEASA Nodes
through various means including
local EE forums.

•

There is need to continue to
unpack orienting discourses such
a s S D G s , G A P, A f r i c a
Environmental Education Action
Plan, etc. in order to understand
them, find synergies between them
and to be able to situate our
activities in these broader
discourses and be better able
implement them. This unpacking
must only be at EEASA
Conferences but must be promoted
at local level networks and fora
supporting EEASA Nodes.
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partnerships at all levels for scaling
ESD implementation.
•

EEASA should encourage and
learn to operate in open coalitions
that respond to the Global Action
Programme particularly in the area
of whole school development
support in the region. Members
may be invited to contribute to an
EEASA working group to support
collaboration on the expansion of
whole-school support programmes
and associated resource
development initiatives across the
region.

There is need for continued support
for and engagement with research
in order understand the ESD
practice. Efforts must be made to
ensure that the research is
accessible to people in various
sectors of society, and particularly
in a variety of forms that enable
people at grassroots to understand
ESD practice.

•

In the strengthening and
implementation of the above
recommendations we need to
ensure that “No one is left behind”.

!

……………………………………………
S. M. Gumede
President, EEASA.
For and on behalf of the 34th EEASA
International Conference Participants

EEASA plays a major role in providing a platform for developing and channeling a critical southern
African EE/ESD bottom up/ broader voice to be developed and heard globally. To engage with the
WSSD 2002 EEASA consultatively developed the Gaborone Declaration. Furthermore, following a
vibrant consultation that was commissioned by the SADC REEP, reports were developed on
engagement with the 2005-2014 UN Decade on Education for Sustainable Development
(UNDESD). The outcomes are reflected in EEASA’s annual conferences and publications. Currently
EEASA has committed to the UNESCO Global Action Plan (GAP) as a way forward post the
UNDESD.
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ANNOUNCEMENTS
Hot!!! 35th EEASA Conference in 2017 First
Announcement

The 35th EEASA Annual Conference will be hosted by the National Environmental
Education Committee (NEEC) of Botswana. The leading institutions are the Department of
Environmental Affairs (DEA) and the Department of Curriculum Development and Evaluation
(CDE). The conference with the conference theme “Enhancing Quality Education through
Environmental Education/ Education for Sustainable Development” will be held at Maun
Lodge, in Maun, Botswana during the period 18-22 September 2017. Look out for details of
this conference and the Call for Abstracts which will come out shortly. Check out the
revamped EEASA website (www.eeasa.org.za ) for the conference details soon. Also keep in
touch with our Facebook page (Look for

Environmental Education Association of

Southern Africa- EEASA and like our page if you haven’t done so yet).

2016 EKURHULENI, SOUTH AFRICA
The 34th EEASA Conference wahosted by the Gauteng Environmental Education Forum
(GEEF) from 3 -6 October 2016. The conference theme was “Environment and Sustainability
Education and Training to meet the Post 2015 Sustainable Development Goals.” It kicked off
with the pre-conference workshop on “Participating in the Southern African Scaling of the
Global Action Plan for ESD” which was attended by participants from over 9 countries.
Look out for the next bulletin issue for highlights of EEASA 2016!!!
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ANNOUNCEMENTS
Call for bids to host
Environmental Education Association
of Southern Africa (EEASA)
Conference (2019 and 2020)

education, and strengthen the membership
drive in the countries where they are held. For
this reason, attempt has been made to
encourage most of the southern African

The Environmental Education Association of

countries to host the conference. Conferences

Southern Africa (EEASA) has successfully

have been hosted by a variety of institutions

held annual conferences since 1982. EEASA

and organisations in southern African

conferences provide a platform for

countries including Botswana, Malawi,

practitioners to share and learn together; to

Namibia, Swaziland, South Africa, Zambia

propose and support campaigns to strengthen

and Zimbabwe. EEASA has also successfully

environment and sustainability education; to

hosted the World Environmental Education

build and support scholarship in

Congress.

environmental education and to strengthen
the local networks on environmental
education and related sectors.

The EEASA Council is inviting member
states to submit bids to host the
Environmental Education Association of

As a voluntary association run by an elected

Southern Africa (EEASA) conferences for

Council of EEASA members, the Association

2019 and 2020, respectively. Guidelines for

uses its annual conferences to strengthen

bidding and hosting are available from the

awareness on environment and sustainability

EEASA Website: www.eeasa.org.za or can be

education, engage with and promote the

requested from the EEASA Secretary on

regional voice on global environment and

eeasa@eeasa.org.za

sustainability related issues, enhance political
buy-in for environment and sustainability

!
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ANNOUNCEMENTS
Guidlines for EEASA Bulletin
1. Any contributions relating to environmental education are welcome. These may include articles, reports from EE
projects, working groups or local networks, activity ideas, resource reviews, letters, requests, comments, drawings,
photographs or creative writing. Please note that this Bulletin focuses on Environmental Education. Articles about
environmental topics (such as mining, agriculture, water pollution, hunting etc.) must have a clear and substantial focus
on the educational dimension of that topic.
2. Articles will be accepted in any southern African official language. If articles are written in a language other than
English, please provide a short English summary.
3. Please write articles in a smooth-flowing style suitable for a magazine. Avoid using the format of a research report or
assignment.
4. Please have the article carefully proofreaD for spelling, language and typing errors before submitting it for publication.
5. In order for readers to contact you please include your name, e-mail address and telephone and fax numbers.
6. Editing will be kept to a minimum. However, where the readability or meaning of an article is unclear, the editors
reserve the right to edit the text.
7. Please e-mail articles as EEASA now works with electronic copies only.
8. Please provide a complete reference list if authors or publications are referred to in your article. Provide surname and
initial of author, the title of the article and journal or book, name of publisher, date and place of publication.
9. You are encouraged to include good quality diagrams, drawings, cartoons, photographs and logos to enhance the
text.
10. While original articles are preferred, articles published elsewhere will be accepted if they are of particular interest to
readers. Contributors are responsible for obtaining permission to reprint such articles to ensure that copyright is not
infringed. The editor should be informed as to the source of the article, so this can be acknowledged.
11. Articles should not exceed 4 typed pages using 11 Arial or 12 Times New Roman or 12 Calibri.
Please send all contributions to: EEASA Secretariat, eeasa@eeasa.org.za

Facebook: https://www.facebook.com/sadc.eesa?ref=hl

37

EEASA COMITTEE FOR 2016 - 2017

Dr Alex Kanyimba

Mr Tichaona Pesanayi
Ms Mumsie Sibusisiwe
Gumede
Mr Pandelani Dzhugudzha

Ms Keneilwe Mathaba
Prof Mphemalang
Joseph Ketlhoilwe
Dr Ntha Silo

Mrs Patricia Marsh Umeche

Dr Muchaiteyi Togo

Ms Chama Mwansa

Mr Caleb Madikonza
Prof Eureta Rosenberg

For more details on council please visit our website:
Prof Heila Lotz-Sisitka

http://eeasa.org.za/home/about-us/council/
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