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EDITORIAL

Welcome to EEASA bulletin! We are glad to 
reconnect with you to keep the candle 

burning! The last 32 years have seen EEASA 
annual conferences and meetings growing 

from strength to strength. It is our hope that 
EEASA will survive beyond 100 years 

through the current generation and those 
still to come and serve! 

Thanks to those who have been part of  this 
amazing group of  environmentalists!. Your 
collective labour will never be in vain! We 
need you to share this wonderful work 

through this vehicle, the EEASA Bulletin.  

Many thanks to all Contributors to the 
Current EEASA Bulletin. Without your 

thoughtful contributions, this Bulletin would 
not be a success.  

To Linda Downsburgh, we sincerely thank 
you for your invaluable dedication during the 

time you were part of  the EEASA Bulletin 
Team, your work shall always be 

remembered. 

Meet the new EEASA Bulletin Team.

Prof. Wapula Raditloaneng 

University of Botswana 

Mr. Manoah Muchanga 
University of Zambia 

Dr. Ntha Silo       

University of Botswana 



Dr. Mphemelang Joseph Ketlhoilwe who is the 
current EEASA president is a Senior Lecturer of  
Environmental Education at the UB since 1999 
where he introduced environmental education 
courses including a PhD programme in the 
Faculty of  Education. His publication profile 
shows consistency and focus on environment 
and sustainability education. He has published 
over ten research based peer reviewed journal 
articles; two book monographs, three edited 
book chapters, over twenty conferences, 
seminars, and workshops papers at national, 
regional and international forums. He has also 
authored several technical reports and edited 
two national conference books of  proceedings 
books.  !
Dr. Ketlhoilwe is a resourceful person who has 
served in several University and national 
committees.  He has served as resource person 
for in-service training on environmental 
education and education for sustainable 
development in Botswana and within the SADC 
region.  For several years, Dr Ketlhoilwe has 
also served as an external examiner for 
Botswana Wildlife Training Institute, Rhodes 
University and University of  Stellenbosch. !
In 2013, Dr. Ketlhoilwe was nominated by the 
Uppsala University to lead the Change project 
monitoring and evaluation within the nine SADC 
partner teacher education institutions. The 
project evaluated was a Swedish Education for 
Sustainable Development (SWEDESD) on 

Education for Strong Sustainability and Agency 
(ESSA).  !
Dr. Ketlhoilwe is a member of  professional 
committees and associations. Among others he 
belongs to the Environmental Education 
Association of  Southern Africa (EEASA) since 
1997. This organisation   is associated with the 
development of  environmental education and 
education for sustainable development is 
southern Africa. As an EEASA member, he was 
nominated into its Council in 1998, then elected 
into Council in 1999 – 2002, then 2008 – 
2010, 2010 – 2013. As an EEASA member he 
has played a key role in hosting EEASA 
conferences in the region especially in 1998, 
2002 and 2009 in Botswana. As a Council 
member he was given the constitutional review 
portfolio working on regionalisation of  the 
organisation that culminated in EEASA as an 
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NGO in South Africa. He also served as EEASA 
Conferences portfolio person for several years. 
  In addition he served in EEASA journal review 
panel for several years. In September, 2013 Dr 
Ketlhoilwe was elected as the president of  this 
regional   association. This demonstrates 
confidence on him from the regional 
membership and trust that he would ably lead 
the association for the next three years. He is a 
long time member of  the IUCN Commission on 
Education and Communication. Dr Ketlhoilwe 
has served in the Scientific Committee of  bi-
annual Wor ld Environmental Education 
Congress since 2005. !
Dr. Ketlhoilwe is also a member of  SADC 
Research Network on ESD and MESA 
(Mainstreaming Environment and Sustainability 
in African Universities) under the auspices of  
the United Nations Environment Programme. In 
November 2009, he was nominated to the 
UNESCO ad hoc Committee on ESD Group of  
Experts. His membership to these networks has 
not only contributed to his growth in the field of  
environmental and sustainability education but 
had also put the University of  Botswana on the 
regional and international map. His invitation to 
serve in the committees and to be part of  the 
network membership has enhanced the name 
of  the University of  Botswana in a positive way.  !
All the networks he belongs to contribute 
financially to his travel, accommodation, 
allowances and research projects.  He is able to 
outsource funds, which is a positive contribution 
to the University of  Botswana.  !!!
!!!

!
We have no doubt that through his membership 
of  different networks, he has gained valuable 
knowledge for his classroom practices   as well 
as research and service to the profession and 
groups of  stakeholders in the environmental 
community of  practice.  !
Mainstreaming Environment and sustainability 
issues: Case of  UB – a change project 
Education quality and relevance research 
project supported by Swedish International 
Development Agency through SADC-REEP.  !
Dr. Ketlhoilwe has demonstrated leadership 
qualities even before he became a Senior 
Lecturer and EEASA President. It is pleasing to 
note that he is a self-motivated person who 
does not only respect those in authority but 
demonstrates leadership qualities when given 
the opportunity to lead like during the 2009 
Environmental Education Association of  
Southern Africa’s 27th annual conference. He 
has also attracted funds through research 
projects. Currently, Dr Ketlhoilwe is coordinating 
a MESA Chair Programme with a grant from 
SIDA through SADC- REEP amounting to R400 
000 to support the Environmental Sustainability 
Education in Botswana and preparation for 
future MESA/UNESCO Chair. !
We  extend a hearty welcome to Dr. Ketlhoilwe 
in his assignment as EEASA president!! Welcome 
aboard and take EEASA to greater heights!! !!!!!
!!!
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It was a very exciting moment for academics  
passionate about environmental issues. What 
was also very interesting about the visit is that 
it was during the month of  March 2014, when 
Botswana-based impacts of  climate change 
manifested themselves in water and electricity 
poverty in the semi-arid and occasional floods 
in country of  Botswana from February to March 
2014. Against the background above, the 
attendants worked in groups to brainstorm and 
come up with suggestions on what is/ought to 
be the role of  higher education institutions in 
responding to climate change. 

Abstract !
As humankind pushes the planet past dangerous 
thresholds of  temperature and carbon, life on earth as 
we have known it is being dramatically changed. The 
collapse of  climate systems is altering ecosystems, 
agricultural systems, and social systems.  !
What is/ought to be the response of  higher education 
institutions? The lecture explored the urgency of  
climate change sustainability in higher education. The 
discussions used the ethics of  the Earth Charter as a 
framework for the discussion of  what we, in universities 
can do to empower our faculties, our students, and our 
communities to respond to climate change. !
Discussions !
The discussions started off  with major climate 
change indicators as follows:- !
1. Temperatures and precipitation. 

2. Sea level rise. 

3. Extreme weather, especially drought and 
floods. 

4. Veldt fires most common in sub Saharan 
Africa. 

5. Water scarcity-availability, accessibility, and 
demand. 

6. Agriculture-crops failure due to global 
warming, mortality and impact on livelihood. 

�6

Dr Corcoran’s visit to the         

University of Botswana

FEATURES

MESA, University of Botswana 



7. Human settlement and migration. 

8. Environmentally-based development policies 
and how to implement them. 

!
It was crucial to ask and answer the question 
“What can universities do about all of  the 
above?”. Universities, using UB as a contact 
point, could do the following:- !
(a) Climate change sustainability 

education:  
University of  Botswana LSSE was grappling with 
hav ing a proposa l for the MEd on 
Environmental Sustainabil i ty Education 
approved as there was no agreement on the 
common understanding and use of  the word 
“sustainability”. During the seminar, it was 
suggested that a task force be assembled to 
justify the use of  that word in phrasing the 
name of  the proposed programme.  !
The task force needs to justify the use of  the 
word “sustainability” and the moral and ethical 
obligation of  the university even if  it means 
including those in vision and mission 
statements. Teaching about climate change 
sustainability education would make the 
programme attractive to students and staff  
within and outside Botswana. Rhodes University 
as a provider of  such a programme was not 
coping with the demand. Naming, currency, 
relevancy and urgency are very important and 
should be used to justify the proposed Masters 
programme.  !
(b) Alignment of curriculum: 
There is a need for a sense of  urgency in in 
curriculum design and periodic review for new 
perspectives to be in place to promote current 
thinking. Educators must have an input into the 
curriculum on climate change so that they can 
infuse strategies son how to teach about 
climate change without scaring communities. 

Educators can make a contribution on what 
works, especially where climate change is 
introduces as a cross cutting problem. 
Educators and academics must start with what 
they have experienced, and how that links to 
climate change. All experiences must be shared 
and documented and consolidated into action 
items for the big picture.  !
(c) Mainstreaming climate change and 

environmental education:  
As guided by the Earth Charter, Environmental 
issues are cross cutting issues across all 
disciplines and should be infused in formal and 
non- formal educational institution curriculum 
from early childhood for staff  and students to 
better have an appreciation than if  the subjects 
are introduced at later stages such as tertiary 
level. This must be introduced for staff  in 
leadership, and students. All should make a 
connection between climate change and 
everyday realities and impacts on human life 
from the embryonic stage all the way to 
universities. There is nobody who can take such 
issues seriously if  they are only introduced at 
tertiary levels.  !
( d ) D e v e l o p i n g p o l i c i e s a n d                      

implementing them: 
It was emphasised that policies may be there 
but that was very important for universities was 
to ensure the i r imp lementat ion and 
benchmarking with relevant programmes to 
forget close links for mutual benefit. Universities 
could follow up with the Climate. Reality 
programmes; and other related policies such as 
MDGs, Vision 2016 and see what could be 
picked up for environmental and climate change 
sustainability implementation. !!!
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(e)  Capacity building within universities 
is very crucial to ensure a common 
understanding amongst staff and 
students.  !

Faculty, deans, VCS and all those in leadership 
or those with power need education on 
sustainability because it is important to know 
issues for universities to function normally. 
Students also need to be amongst well trained 
staff  to pursue courses and practicums on 
climate change and environmental sustainability 
education.  
  
(f)   Investing in relevant research about 

the environment for students and 
staff:  !

This means pursuit of  relevant research that 
takes into account communities, without any 
impositions. People must be part of  the 
process of  research knowledge generation and 
production. This entails academics getting 

communities to conceive and define, amongst 
other, their problems and challenges. 
  
(g) Reorienting research linked to 

ethical and moral responsibility.  !
There are contradictions in the place of  
research responsibility of  academics in terms 
of  research rewards in different institutions, 
even within the African continent. Relevant and 
sustainable research is crucial and there must 
be incentives. The reward system has to fit 
sustainable research.  !
Summary  !
The central challenge is to be sustainable for 
preservation of  human life. Higher education 
must take a lead in c l imate change 
sustainability education. The Earth Charter has 
four major principles that emphasise the 
relationships between these challenges with 
human beings.  !
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Introduction 
 
Since 2010 the Swedish International Centre of  
Education for Sustainable Development 
(SWEDESD) at Uppsala University in Sweden 
has been collaborating with the Regional 
Environmental Education Programme of  the 
Southern African Development Community 
(SADC REEP) in mainstreaming Education for 
Sustainable Development (ESD) in teacher 
education. The aim of  this Program is to allow 
teacher educators and their institutions to 
introduce innovative methods and content 
related to Educat ion for Sustainable 
Development in their syllabuses and working 
practices. Between 2010 and 14 the ESSA 
programme, i.e. the SADC teacher education 
network and SWEDESD, has achieved the 
following: !
• The development of  a publication in 2012: 

The parts and the whole; a holistic approach 
to environmental and sustainabi l i ty 
education; a teacher educators’ manual and 
worksheets for students.  

• A pilot strategy to enhance dialogue among 
teacher educators for enriching the quality 
and relevance in their teaching; and 

• A praxis strategy (theory, policy & practice) 
for mobilising crucial stakeholders in order to 
bridge the gap between top-down and 

bottom-up approaches at d i f ferent 
implementation levels.  

• Consultation with 43 leaders in teacher 
education and 83 teacher educators from 43 
teacher education institutions which  resulted  
43 ESD Change Projects has been initiated in 
all 14 SADC states. 

Relevant Education !
The last IPCC report (Climate Change 2013 -
The Physical Science Basis) has laid down the 
most unequivocal case to date that climate 
change is happening and that humanity through 
its actions is causing it. This manifestation of  a 
rapidly changing climate is one of  many signs 
of  global systems in unbalance and stress.  
These unbalances are caused by unsustainable 
behaviour at all levels of  our society- from 
personal to governmental, from small 
enterprises to large global corporations, and 
they are fired by an economic system 
dependent on continuous growth and a denial 
of  planetary boundaries. The seriousness of  
the situation is further stressed by the fact that 
they come together with environmental 
degradation, social instability and lack of  equity. 
Earlier cultures and societies have faced similar 
problems, locally and on a smaller scale, but 
our generation is the first having to cope with 
this type of  challenges globally and with no 
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virgin and unexploited regions or continents to 
escape to. 
  
The current state of  affairs also is a 
manifestation of  the deficiencies at all levels of  
our educational system - from curriculum 
development, assessment and teacher 
education, to content, methods and approaches 
in the classroom. The situation is an 
unexpected side effect of  our education system 
and more of  the same will not help the 
situation. Taken together these manifestations 
call for a major shift in the way we relate and 
connect to the biosphere and where the search 
for “sustainability” has to become the 
overarching issue of  our time. Teaching and 
learning are central to strengthening human 
capabilities to make choices for a sustainable 
future.  !
The ESSA programme (Education for Strong 
Sustainability and Agency) wishes to be an 
important actor in this shift. As a serious 
response to these new demands on society and 
education, numerous ambitious interventions 
have been launched. The most prominent and 
widely supported actor on this is probably 
UNESCO through its Decade of  Education for 
Sustainable Development initiative, (DESD), but 
there are many more – launched regionally, 
nationally or within universities and teacher 
education institutions.  !
What they all have in common is the ambition to 
explore what the concept of  sustainability 
embraces – how to understand, describe, 
communicate and teach about it. Whether it can 
be done within the existing educational 
structures and traditions or if  there is need for 
a more radical shift by also bringing in holistic 
perspectives, systemic thinking and deep 
ecology perspectives into how we organise 
research and education.  

!

All this is done with the ambition to explore 
what is missing in the existing education 
systems and a search for a new relevant 
educat ion that can match the huge 
sustainability challenges ahead. These different 
hierarchic levels are connected to and 

dependent of  each other. In theory an 
introduction of  ESD into the curriculum by the 
Ministry of  Education should automatically 
percolate down the lower hierarchic levels of  
the system and reach the classroom. This top 
down approach seldom works efficiently due to 
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built in hindrances at different levels of  the 
system, such as: !!
Regional Challenges and Opportunities !
The Southern African Development Community 
(SADC) brings together fourteen very diverse 
countries with a population of  around 280 
million people. From a sustainability perspective 
the region is in the forefront of  many big 
challenges, but it at the same time holds many 
possibilities.  From an educational perspective 
the SADC Regional Environmental Educational 
Programme (SADC-REEP) has since the launch 
in 1996, developed a unique network for 
capacity building, material development, 
evaluation and research.  It is in this fertile 
ground of  ongoing programmes and policy 
level initiatives for Environmental Education 
(EE) and Educat ion for Susta inable 
development (ESD) that the ESSA programme 
wishes to make its contributions. Although the 
focus of  the ESSA programme is on teacher 
education there is need to address the entire 
educational system of  the region in order to 
achieve results. In this holistic approach we 
identify the hierarchic levels in the region, 
discuss their contextual environment, and 
develop strategies to communicate with 
different stakeholders according to their 

specific roles and responsibilities. The 
programme works with: !
• Teacher educators – affecting their 

performance and practice; 

• Leaders in teacher education (rectors, deans 
and principals) affecting institutional policies; 
and 

• Ministries of  education: affecting national 
policies, curricula and assessments. 

!
These different hierarchic levels are connected 
to and dependent of  each other. In theory an 
introduction of  ESD into the curriculum by the 
Ministry of  Education should automatically 
percolate down the lower hierarchic levels of  
the system and reach the classroom. This top 
down approach seldom works efficiently due to 
built in hindrances at different levels of  the 
system, such as: !
• National assessments that do not address 

sustainability issues, 

• Syllabi or a rigid organisations that do not 
allow institutional changes or adaptations, 

• Teacher educators with too little theoretical 
knowledge and practical skills on how to 
teach about EE/ESD issues, and 

• A major “pedagogic gap” between the way 
teacher trainees are educated and how they 
later on will teach in their classrooms. 

!
All these aspects have to be considered when 
developing personal and institutional change 
projects for ESD within the region.  !
Strategy and call to action !
The strategy of  the ESSA programme has 
emerged from a multiyear collaborative 
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partnership between representatives from 
SADC universities and teacher education 
institutions, Jönköping University in Sweden and 
The Swedish International Centre of  Education 
for Sustainable Development (SWEDESD).  !
The intension was to design a workshop 
programme that adds to and builds upon the 
fertile ground of  EE/ESD education already 
existing in the region and reduce or overcome 
some of  the built in hindrances mentioned 
above.   !
In the first step of  our strategy we invite deans/
rectors from the involved institutions and 
present our ideas, collect feedback and 
valuable information and inspire them to 
discuss their role in the upcoming change 
projects. They also select the institutional 
representatives who will participate in the week 
long regional “cluster workshops” later on. 
These workshops have the following elements:   !
• To analyse the new demands science and 

society puts upon teacher education and 
discuss how to understand and describe the 
concept of  Strong sustainability.  

• To discuss what type of  lessons we would 
like to see in the classroom as a respond to 
these new demands 

• To discuss how the new demands from 
science and society and the new contents, 
method and approaches for the classroom 
should influence the way we educate  
teachers 

• To formulate an individual change project 
where the participants incorporate the 
different elements of  the workshop into an 
action plan. Often this also requires 
institutional changes involving colleagues 
and institutional heads. 

!
After a 4-5 month try out period the 
participants report the preliminary results to 
the ESSA board and a first evaluation is made. 
The report also includes how they plan to 
prolong and expand their change projects. After 

a 4-5 month try out period the participants 
report the preliminary results to the ESSA 
board and a first evaluation is made. The 
report also includes how they plan to prolong 
and expand their change projects.  !
In 2012 SWEDESD and SADC REEP together 
with partners from the SADC teacher education 
network finalised the development of  a 
publication in 2012 The parts and the whole; a 
holistic approach to environmental and 
sustainability education. This publication 
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comprises examples which are being used as a 
starting point in discussing the integration of  
environment and sustainability into teacher 
education. 

!!
Dialogue with the deans !
In 2013 and 2014 SADC REEP and SWEDESD 
coordinated two workshops for leaders in 
teacher educat ion from par t ic ipat ing 
universities and colleges of  education in 
Johannesburg, South Africa. The meetings with 
the leaders mandated SWEDESD and SADC 
REEP  to coordinate practical effor ts to 
integrate ESD in teacher education. As first step 
in realising this goal workshops for teacher 
educators were conducted in 2013 and 2014. !
Dialogue with teacher educators 

!
Five cluster workshops were conducted in 2013 
and 2014 with teacher education institutions 
from all the 14 SADC countries as the first step 
in institutionalising the ESD into teacher 
education. Following the workshops the 
participants initiated Change Projects for testing 
and implementing ESD approaches into their 
institutions.  
A critical analysis of  the Change Projects that 
participants initiated revealed that 60% of  the 
institutions were grappling with integrating 
Environment and Sustainability into the 
curriculum. Fur ther discussions between 
SWEDESD, SADC REEP and EDUMANITY arrived 
at a decision to offer an online ESD course, 
Fundisana Online which is the subject of  this 
report.  !
Fundisana Online will deploy innovative massive 
open community-learning tools, which taps into 
the potential of  ICT, the Internet, mobile 

communications and social networking to create 
learning platforms aimed at large-scale 
interactive participation and open access. Given 
the on-going work so far, there is a ray of  hope 
that efforts to mainstream ESD in teacher 
education will continue to bring in more 
teachers into the ESD processes. !!!
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The National Environmental Education 
Committee (NEEC), Botswana, through its 
strong and effective membership drive, 
developed a committee that will serve as a 
national EEASA node in Botswana.  
  
The committee comprises of  volunteers from 
various environmentalists and educationalists 
mandated with the national consultation and 
coordination of  EEASA related activities on 
matters of  public and professional interest 
concerning Environmental Education/Education 
for Sustainable Development.  

The main purpose of  the committee is to 
coordinate, manage and arrange for the EEASA 
workshops, conferences and any other EEASA 
related activities locally, other than the annual 
conference. The committee is expected to also 
source funding for EEASA activities including 

among other logistics; transport for delegates 
to attend the annual EEASA conference, and the 
development of  promotional materials for 
advertisement as well as marketing the EEASA 
conference locally. 
  
Activities undertaken during this year, 2014 
include coming up with the Committee’s terms 
of  Reference before the actual event (EEASA 
2014) and a pre-conference preparatory 
workshop which was aimed at reflecting on the 
EE/ESD activities/milestones so far achieved.  !
The Botswana pre-EEASA workshop was held at 
Mokolodi on the 24th-26th July 2014. The 
workshop’s main focus was to  critically vet 
EEASA papers to be presented at the Namibia 
conference. It was also meant to offer guidance 
to the Botswana delegation who will be 
presenting at the 2014 Environmental 
Education Association of  Southern Africa 
conference. A platform was availed to 
presenters to share their projects with other 
Botswana colleagues.  !
All presentations were derived from this years’ 
Environmental Education Association of  
Southern Africa theme“ Reflection on the ESD 
issues and the practices informing the post 
DESD framework programme”  and thirty-six 
(36) participants from all over Botswana 
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attended and presented. The committee also 
successfully developed  proposals for funding 
which were sent to potential donors to support 
the Environmental Education Association of  
Southern Africa attendance, marketing to local 
media, radio and television stations to market 
the event and lobby for support.  

 

Dr N. Silo Lecturer University of  Botswana  

Ms. W. Letubo Coordinator Tshole Trust: 
Chairperson  

Ms. L. Baleseng EE Officer, Department of  
Environmental Affairs  

Mr. S. Mopalo EE Officer, Department of  
Environmental Affairs  

Ms. K. Mathaba EE Officer, Cheetah 
Conservation Botswana: Secretary  

Ms P. Morewagae EE Officer, Department of  
Technical and Vocational Education and Training 
(DTVET)  

!

 

!
!
!
!

!

!
Mr. A. Zuze EE Manager Mokolodi Nature 
Reserve  

Mr. R. Tseleng EE Officer Birdlife Botswana  

Mrs. A. Phiri EE Coordinator Molepolole College 
of  Education  

Ms B. Godzamaphela EE Coordinator Curriculum  

Mr. C. Tamaki EE Officer, Ministry of  Education 
and Skills Development (MoESD) 

!
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As a young girl when I was growing up, I never 
thought things would  be a much bigger deal to 
me than they are at the moment. I always saw 
my mother being the master mind of  things 
around me. Every question you asked her, she 
answered. When it came to issues of  the 
environment, she was a ‘guru’. I wondered why 
she was so extra careful and delegate towards 
it as it never struck to me that the way she was 
handing it, it was preservation for me so that I 
could come and enjoy the beauty around me 
and then continue with her legacy. I never got 
to understand it then but now I know why. She 
often said “Don’t throw that on the ground. Who 
is going to pick it up? Can’t you see that you 
are hurting the environment?” !
I thought that she was just being harsh at me 
and always on my case, not knowing that she 
was actually grooming me to deal with much 
more bigger issue concerning the environment 
which I now have to face on a daily basis 
without choice. Whenever we travelled with her, 
she would make sure that whatever trash we no 
longer needed found its final destination in a 
waste plastic bag and off  it went to the main 
dust bin. !
When I was all grown up, I noticed that I 
survived all the talking and screaming which 

was done by my mother. I had to live the way 
she wanted me to live in relation to the 
environment. All she had to do was change my 
negative attitude towards how I viewed my 
surrounding to a positive one so that I embrace 
it, as it is part and parcel of  my life  and I can’t 
do without it.  !
The funny part is that, when it’s said, training 
takes its place then you continually practice the 
care through hands on experiences. You end up 
nailing it and no one will come to you, 
reminding you that this is how you are to 
handle the environment. The question now is 
why is it that? Because, it is in you and you are 
living it. If  all parents and guardians who have 
children could all do as my mother did, I think 
we will have a world full of  people who are 
conscious and sensitive about the issues of  the 
environment and the reasons why it is to be 
continually sustained by all means regardless of  
the cost. !
When I joined the field of  work in teaching, a 
friend of  mine who was very passionate about 
the environment immediately introduced me to 
the Environmental Education Club. He made me 
to realise that we had a task ahead of  us of  
sensitising and in a mission of  changing the 
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negative mind sets of  people living in the area I 
was working at towards the environment.  !
We then collaborated and made annual plans 
on how to reach out to communities on issues 
concerning the environment so that we could 
join hands in fighting the issues of  preservation 
and conservation.  !
One thing that I picked up throughout the 
awareness process within and outside the 
school was that, most people knew about the 
environment but kept on repeating that it is not 
their duty to be doing the cleaning and the 
whole issues that concerned the environment 
as there were people hired for that particular 
area.  !
So, why should they assist people who  get paid 
for that job?   !
!

!

This issue was not strictly focused and said by 
only the people at my workplace; but it was a 
common saying which also stretched out to the 
other areas I visited around Botswana. When 
they uttered such words, it pained me and I 
wondered if  people recognised the beauty 
which was surrounding them. To what extent 
are they willing to lose it and distort it?  !
This is the time, good people, a time to 
embrace the environment as it is a necessity. 
You might not yet see the importance of  it or 
you might be ignorant and just turning a blind 
eye, mind you, the effects are already here. It is 
time to reach out to the beauty that seems to 
others as unreachable. There is still hope. Let 
us embrace the environment as it is a necessity 
for our survival! !!!
!!!!!!!!
UNESCO’s over-view document on 
G l o b a l C i t i z e n s h i p E d u c a t i o n : 
Preparing learners for the challenges 
of the 21st century is now out.  !
You can find out more and download 
a copy here: !
http://www.unesco.org/new/en/
global-citizenship-education  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I have been thinking! Our cur riculum 
emphasises the physical environment beyond all 
other dimensions of  the environment. I feel that 
many of  the environmental problems would be 
better managed by having an all-inclusive 
approach to environmental education. For 
instance, political environmental education 
would promote a paradigm shift towards more 
environmentally sustainable policy formulation 
and implementation.  !
We would significantly reduce the prevalence of  
unimplemented policies, as we would encourage 
the emergence of  a new breed of  sound-
minded leaders who would not view policies as 
a limitation to their power and/or privileges of  
ex officio, but as a means of  achieving 
multidimensional development whilst protecting 
the environment in general and the resources 
therein. The focus of  EE should be on those 
approaches and tools which directly help to 
shape policies, plans and decisions; not the 
wider array of  secondary tools applied to 
implement those decisions (e.g. market delivery 
mechanisms and instruments, and field 
management tools).                      
  

My observation has been that too many tools 
are being ‘pushed’ by outside interests, and too 
few locally developed (and more informal, or 
less expensive) approaches are widely known. 

    
There is neither enough ‘demand-pull’ 
information from potential users nor is there 
enough information available that helps them to 
select the right tool themselves – as opposed 
to taking what others want or suggest or 
promote. Given the prevalence of  ‘top-down’ 
EE/ESD mainstreaming techniques on the one 
hand , and the pauc i t y o f  e f fec t i ve 
mainstreaming to date on the other, our 
contention was – and still is – that 
environmental mainstreaming capacity will be 
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much stronger if  stakeholders are able to 
select tools, methods and tactics that are 
relevant to their context.  !
Some of  these will be widely used and others 
still in development; some are easy to do and 
others demanding of  skills and money; some 
are effective but others are not. In General and, 
particularly in Zambia.  !
Several constraints make it difficult to 
mainstream environmental education into 
development decisions and institutions, notably: !!!!!!!!!!!!!!!!!!!!
                                                                   

• The prevailing development paradigm, which 
treats environment as an institutional and 
economic ‘externality’ 

• Lack of  data, information, skills and 
i ns t i t u t i ona l capac i t y to wor k on 
environment-development links 

• weak environmental mainstreaming initiatives 
to date to act as a precedent 

• Lack of  political will for change, which has 
actually deterred institutionalisation of  EE 
and ESD in Zambian.  

!!
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STOP PRESS: 
The SADC Protocol on Environment was approved at the SADC Summit in Victoria Falls, 
Zimbabwe, on 18 August 2014.   WESSA through the SADC REEP has been one of the many 
partners supporting the development of the protocol and will be aligning its work in the region 
with the protocol and SADC Regional Indicative Strategic Development Plan (RISDP) going 
forward. !
The protocol is expected to soon be published on the SADC website: http://www.sadc.int/
documents-publications/protocols/ 

http://www.sadc.int/documents-publications/protocols/
http://www.sadc.int/documents-publications/protocols/


Human beings are forever on a journey to 
destroying the  otherwise beautiful environment. 
The need for sustainable human environmental 
sustainability and education is emphasised as 
crucial for mitigating the impacts of  global 
environmental problems, including poverty 
related problems. Global environmental 
problems include, amongst others, a  decline of  
ecosystems and species, water pollution, 
c l i m a t e c h a n ge , l a n d d e g r a d a t i o n , 
desertification, water pollution, poor waste 
management, deforestation, littering, water  and  
electricity scarcity. Lifelong learning is a 
pathway through which people’s capacities may 
be built to reverse the current human situations 
which cause a lot of  problems between human 
beings, plant and animal species. !
It is usually applicable in emergency situations 
where there is a plague such as foot and mouth 
diseases, diarrhoea, increased incidents of  
malaria, AIDS opportunistic infections, cholera 
and other life threatening conditions affecting 
both plants and animals.   !
A community sketch map can be drawn as a 
visual representation of  what the community 
perceives as their community space, and 

possible causes of  the problem at hand.  This 
includes showing the shape (appearance) of  
the community, its boundaries and all the major 
resource and social features as understood 
and known by the community. Where educators 
might normally draw their own map by walking 
around the site, it is the community members 
themselves who draw their map on the ground.  
People may use sticks, stones, foliage or any 
locally available materials to create landmarks 
and identify facilities. During this process 
par ticipants can discuss problem areas, 
differences in land use or access to resources, 
problem causes and possible solutions. The 
transect map takes a route through the village 
and identifies various changes in the physical 
environment that might affect livelihoods and 
health.  !
Environmental issues of  global concern are 
known to students and to educators. If  asked to 
identify issues, most would be able to identify 
several: global climate change, ozone 
depletion, acid rain, deforestation, ocean 
dumping, and so on. The challenge of  
environmental education is to make these 
global issues meaningful to learners by 
focusing on individual contributions to the 
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problems, and then, using problem-solving, 
decision-making strategies to develop, refine 
and redirect the thinking and the learning. 
Par t ic ipator y approaches are usual ly 
recommended as ver y impor tant for 
democratisation of  environmental education 
using PRA, RRA, PAR for poverty reduction as 
indicated in the figure 1.1. !
As the diagram suggests through the use of  
par ticipatory methodologies, Environmental 
education can be democratised through 
different levels of  the curricular by a variety of  
actors in environmental education. The use of  
PRA and RRA especially in and out of  school is 
ongoing in the SADC region to both illuminate 
and promote best practice. !
In all the above participatory approaches, it is 
important to know about significant events in 
the community’s history, experiences, and 
current trends that may influence current 
knowledge base, attitudes, ski l ls and 
behaviours that promote the worst or best 
practices.  The community decides which events 
and programmes are important and the 
facilitators document those events. This 

information helps the community to understand 
the underlying causes of  its problems and 
possible solutions based on past experiences.  
Similarly a seasonal calendar records monthly 
activities and highlights particular stresses or 
environmental issues during the year. !
The emphasis  in all participatory approaches is 
on eliciting indigenous knowledge, and a sense 
of  ownership of  information provided, and 
projects that emanate from what is recorded.  
This is impor tant ground-work for the 
community action plan. Critics of  participatory 
approaches argue that they are very formal 
events and it is not true that communities 
occupy the drivers’ seat. It is sometimes 
doubtful whether ordinary village people do 
truly participate. However, if  participatory 
approaches are done properly and with good 
intensions, local communication systems can be 
made efficient especially where people are 
empowered to freely speak and articulate their 
concerns. The combined effect of  all these 
information gathering exercises, however, is to 
stimulate critical analysis amongst villagers on 
their own terms.  This is so they can learn 
about issues that are directly connected to their 

l i v e s 
and to 
discover 
t h e i r 
o w n 
learning 
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Figure 1.1: Democratization of Environmental Education 
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potential to produce solutions and ideas for 
change.  !
Whichever approach is used, the relationship of  
the individual action in regard to global issues 
must be central to the instruction if  the desired 
outcome is that of  responsible environmental 
behaviour. When studying about global issues, 
the goal needs to be more than merely 
acquiring scientific knowledge. A relationship 
must be made between the individual action 
and responsibility to the global issue. !
Conclusions !
Environmental issues and problems are a factor 
in the incidence of  different forms of  poverty 
and poverty reduction programmes at local, 
regional and global levels. There are global, 
regional and local environmental problems that 
disproportionately affect human populations. All 
the problems call of  environmental education 
and realisation of  MDGs based on need and 
issues at hand.  A case study on MDGs in four 
selected African countries was conducted over 
18 months between January 2010 and August 
2011. !
The cases studied indicated that the four 
countries were engaged in lifelong learning, 
and were addressing all of  the MDGs based on 
the country priorities and abilities. Emphasis on 
which MDGs was addressed, and the extent to 
which reducing poverty and  hunger, increasing 
access to education, bridging gender gaps, 
halting the spread of  HIV/AIDs and other 
chronic i l lnesses, and env ironmenta l 
sustainability and building global partnerships 
were achieved varied from country to country.  !
Implications for poverty reduction !

The SADC region is infested with all sorts of  
environmental problems that need joint 
ventures to tackle not only for slightly 
environments but for pover ty reduction. 
Mainstreaming of  environmental education in 
formal and non-formal curriculum is long 
overdue for income, capability and participative 
poverty reduction. Mainstreaming would ensure 
that environmental education is not an option 
but part of  the core business of  everybody in 
formal and non- formal education for poverty 
reduction.   Democratisation of  environmental 
education makes it everybody’s business to be 
part of  the process of  environmental education 
and behaviour change for the better. Lack of  
attention to environmental issues is bound to 
adversely affect plants, animals and human 
beings especially regarding calamities that are 
directly or indirectly caused by environmental 
problems.  !
Lack of  sensitivity to environmental problems 
and measures to conserve the environment is 
itself  a form of  income, capability and 
participative types of  poverty. It is important for 
all to join the bandwagon in nurturing and 
preservation of  the environment for a world 
without poverty. Environmental issues have best 
been tackled through the use of  participatory 
approaches that can result in project buy in by 
communities and embrace a sense of  
community ownership and drive for local 
communities to engage in safeguarding their 
environments for poverty reduction. !
Examples of  such nationwide projects include 
the national cleanup campaign, recycling of  
cans and bottles and environmental groups that 
promote anti-litter campaigns for recycling. 
Large scale and world-wide use of  participatory 
approaches can serve the region well as 
countries share information that promotes best 
practices. 
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Southern Africa is fortunate have structures in 
place to coordinate implementation of  sustainability 
actions by dedicated practitioners in strategic 
organisations. When the Southern African 
Development Community (SADC) established the 
SADC Regional Env ironmental Educat ion 
Programme (REEP) in 1996, this marked a turning 
point in regional integration and collaboration of  
the 15 Member States of  SADC through a 
sustainable development paradigm. The SADC 
REEP has since established a robust network that 
is coordinated by national Network Representatives 
in each SADC Member State. This network is closely 
inter-twinned with the network of  the Environmental 
Education Association of  Southern Africa (EEASA). 
In addition to the MESA Chairs, this rich community 
of  practice provides an in-built human capacity 
development sustainability framework that also 
stretched to East Africa through the Regional 
Centres of  Expertise (RCEs) network. !
One of the questions that many ask today perhaps is 
why are the dual challenges of food insecurity and 
environmental degradation still continuing when so 
many interventions are taking place? A better 
question is perhaps how can we work better to 
address these challenges through human & 
institutional capacity development and high-impact 
actions? This latter question is pertinent at a time 
when the world is seeking for hope and solutions in a 
context of increasing complexity and uncertainty, as 
expressed in the following two key initiatives, 

declarations and the philosophies and assumptions 
lying behind them: !
1. Global Action Plan (GAP) for ESD beyond 

the UNDESD (2005-2014) 
The past decade (2005-2014) was filled with various 
ESD activities at various levels, scales and sectors in 
SADC and other places, including teacher education, 
community education and livelihoods improvement 
actions, higher education and community 
development in both urban and rural settings. As the 
world focusses on the close of the decade and 
develops a global action plan (GAP) on ESD. One of 
the questions is around the impact of this work, and it 
appears the solution centres around scale as 
Blackmore and others (2011) allude to: !

“There are countless examples of specific ‘best’ 
practices for sustainability - …these practices, while 
laudable, are often too small on a regional, national, or 
global level to have much impact unless many others 
follow similar practices. Moreover, their collective 
impact is also poorly understood” (Blackmore, 2011: 
10). !

It appears that further work on ESD must focus on 
issues of scale, regional coordination and larger scale 
mobilisation at policy and practice levels. !
2. The Comprehensive African Agriculture 

Development Programme and 2014-Year 
of African Agriculture 
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There is a drive to restore agriculture on the 
development agenda of African countries, on the 
agenda of aid agencies and the World Bank (Eicher, 
2013). The Comprehensive African Agriculture 
Development Programme (CAADP) seeks national 
investments into the sector of 10% of GDP but most 
countries are struggling to meet the target. The 
education and human capacity development sectors 
have a role to play. !
Human capacity development appears to be more 
effective if  directed towards supporting agricultural 
education institutions such agricultural education 
colleges and agriculture faculties, trainers of farmers 
in the quasi-government and NGO sectors, extension 
services, among others in sustainable agriculture. 
Areas of skills development need include co-engaged 
learning and trans-sectoral collaboration, rain water 
harvesting, and transformative learning among 
others. !
Current initiatives of SADC REEP 
•	
 The SADC REEP in partnership with SWEDESD 

(Uppsala University) are jointly facilitating an ESD 
in Teacher Education project (ESSA, 2013-2014). 
Further information is available in this bulletin 

•	
 The SADC REEP, in partnership with GIZ, Rhodes 
University and the SADC/GIZ Transboundary 
Protection and Use of Natural Resources 
Programme is facilitating a climate change 
adaptation project in Transfrontier Conservation 
Areas (TFCAs, 2013-2014) 

•	
 Networking with UNESCO, UNEP, IUCN, UNU, East 
African Community and other key partners. 

!
Future strategy 

The strength of the SADC REEP lies in its capacitated 
network, leaning from internally-reflexive and external 
evaluative critique, research-informed practice and 
international linkages. The SADC REEP and WESSA’s 
SADC / Government Programme have developed a 
strategy to enhance human & institutional capacity 
development and high-impact projects at a networked 

scale. The future capacity development strategy will 
include the following: 

•	
 Strengthen linkages between SADC REEP and 
EEASA structures, possibly combined EEASA 
nodes with EE/ ESD networks in the SADC Member 
States 

•	
 Climate change adaptation and mitigation in 
Transboundary Natural Resources 
Management (NRM) and Basin-wide 
Integrated Water Resources Management 
(IWRM)  

•	
 Climate-smart development in agricultural 
workplaces 

•	
 Co-engaged learning and knowledge co-
production and application in training and 
practice contexts 

•	
 Trans-sectoral co-engaged learning and 
change for sustainable food sovereignty 
through capacity development, water 
harvesting and seed saving  

•	
 Courses for parliamentarians  

•	
 Strengthening teacher education capabilities 
and competencies for environment and 
sustainability education through innovative and 
ICT-enhanced learning  

•	
 Researching and applying green skills capacity 
development and actions in southern Africa: 
working with Technical and Vocational 
Education and Training (TVET) Institutions  

•	
 Expanding African Participation in the UNU 
Regional Centres of Expertise in the UNESCO 
Global Action Plan on ESD through 
sustainability commons  

•	
 Learning to live with it: expanding future 
capabilities and climate resilience in SADC and 
East Africa  

•	
 Expanding inter-generational sustainability 
frontiers for climate-smart green development. 

!
!
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Despite time and financial and other 
constraints, EEASA council members have 
continued to meet online and during capacity 
building to help them deliberate on the 
councillor’s mandate. A three days’ workshop 
was held for EEASA council members on 
Checklist for Improved Productivity (CLIP) to 
help members to improve their productivity and 
share what works with others in their respective 
countries. A one week meeting was held 
beginning 7th October 2013 to give councillors 
an opportunity to share their thoughts and 
ideas on different council portfolios.  !
EEASA 2012 !
Within the SADC region, the EEASA celebrated 
the 30th  anniversary of  the SADC EEASA 
c o n f e r e n c e S e p t e m b e r 2 0 1 2 . T h e 
Environmental Education Association of  
Southern Africa (EEASA) is a regional 
organisation for environmental education in the 
SADC region through partnership with both the 
first and the second worlds.  !
One of  the key recommendations that came out 
of  the 30th EEASA conference was the need to 
mainstream environmental education especially 
in formal institutions from primary school, 
secondary all the way to tertiary levels of  
schooling. Mainstreaming Environmental 

Sustainability Development in Southern African 
Universities (MESA), GUPES, and other 
initiatives are key to lifelong learning for 
environmental sustainability. 
  
EEASA 2013 !
Malawi hosted the 31st EEASA conference from 
the 10-12th September 2013, Crossroads 
Hotel, Lilongwe. The conference theme was 
“Green economy: Insights and perspectives for 
environmental education in Southern Africa”. 
Mandate! !
This them linked the green economy to sub-
themes of  education, technology, policies, 
carbon emissions, industry practices and 
innovations, poverty alleviation and wealth 
creation. Challenges and oppor tunities 
regarding all connections to diverse aspects of  
human and social development were also 
discussed. An important outcome of  this 
conference was the illuminated understanding 
of  creating the green economy and how that is 
interconnected  to individual, human and social 
development. !!!!!
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EEASA 2014 !
This year 2014  EEASA conference 
stakeholders look forward to yet another 
exciting 32nd EEASA conference to be hosted by 
the University of  Namibia Windhoek Campus 9th- 
12th September 2014. The conference theme is 
“Reflections on the current and emerging 
issues and practices informing the post DESD 
framework programme”.  !!
 

!!!!!!!!!!!!!!!!!!!!!!

The above EEASA initiatives, particularly the 
council meetings and dialogues annual 
conferences indicate that there are efforts to 
bring everyone on board in environmental 
education work at a regional level. Well done 
and thank you to all stakeholders in the 
struggle to deliver on the EEASA. Special thanks 
to the host countries, the organising 
committees, sponsors and conference 
participants. Without participation by all of  you, 
there would be no EEASA.  
  

  

!
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How is your country going to contribute to the Global action programme 
on ESD? Find out more about what’s happening here: http://
www.unesco.org/new/en/unesco-world-conference-on-esd-2014/esd-
after-2014/global-action-programme/  

http://www.unesco.org/new/en/unesco-world-conference-on-esd-2014/esd-after-2014/global-action-programme/
http://www.unesco.org/new/en/unesco-world-conference-on-esd-2014/esd-after-2014/global-action-programme/
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ANNOUNCEMENTS & 
NOTICES
Call for bids to host:  

the Environmental Education Association of Southern 
Africa (EEASA) Conference (2016 and 2017) 

Caleb Mandikonza 

The Environmental Education Association of  Southern Africa (EEASA) has successfully 
held annual conferences since 1982. EEASA conferences provide a platform for 
practitioners to share and learn together; to propose and support campaigns to 
strengthen environment and sustainability education; to build an support scholarship 
in environmental education and to strengthen the local networks on environmental 
education and related sectors.  !
As a voluntary association run by an elected Council of  EEASA members, the 
Association uses its annual conferences to strengthen awareness on EE & ESD, 
engage with and promote the regional voice on global EE & ESD related issues, 
enhance political buy-in for environment and sustainability education, and strengthen 
the membership drive in the countries where they are held. For this reason, attempt 
has been made to encourage most of  the southern African countries to host the 
conference.  !
Conferences have been hosted by a variety of  institutions and organisations in 
southern African countries including Botswana, Malawi, Namibia, Swaziland, South 
Africa, Zambia and Zimbabwe. EEASA has also successfully hosted the World 
Environmental Education Congress. 

The Environmental Education Association of Southern Africa (EEASA) Council is 
inviting member states to submit bids to host the EEASA conferences for 2016 

and 2017, respectively.  !
Guidelines for bidding and hosting are available from the EEASA                                            

Website: www.eeasa.org.za or can be requested from the EEASA Secretary on 
eeasa@eeasa.org.za conferences@eeasa.org.za  
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ANNOUNCEMENTS & 
NOTICES

NOTICE OF EEASA COUNCIL ELECTIONS 2014 
& CALL FOR NOMINATIONS

!
Notice is hereby given of  4 vacancies in the EEASA Council.  

!
As a member of  EEASA, you are hereby INVITED TO NOMINATE A MEMBER OF 

EEASA FOR ELECTION TO COUNCIL. 
  

Elections will be conducted at the 32nd Annual General Meeting which will take 
place on 10 September 2014, at 4:30, in Windhoek, Namibia. Please note that 

nominees should be EEASA members for at least two years running. 
Nominations must be sent to  

!
The names and profiles of  nominated people will be posted on the EEASA website 
as they are received. They are welcome to add a photograph with their profiles. 

!
Please visit the EEASA Constitution, Article 10 for more information on the voting 
procedures. www.eeasa.org.za then click association then click EEASA Constitution 

!
Nominations must be sent to:  

The secretary General, eeasa@eeasa.org.za  or  Fax2email: +27 
86 425 9102 by 30 August 2014. !

Nominations should include: 
1) The full names and signatures of the proposer and the 

seconder,  
2) The written consent of the nominee  
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ANNOUNCEMENTS & 
NOTICES

NOTICE OF THE 32nd EEASA ANNUAL GENERAL MEETING 

 The Environmental Education Association of  Southern Africa is holding  
the 32nd AGM on 

  
Wednesday, 10 September 2014, at 4:30 pm 

At the University of  Namibia, Windhoek Campus, Windhoek, Namibia. 
  

 Agenda items for discussion are !
 Approval of  MINUTES OF PREVIOUS MEETING 

 PRESIDENT’S REPORT 
 FINANCIAL REPORT 

 Approval of  AUDITORS 
 Elections 

 Any other pertinent business 

32nd EEASA Conference in Windhoek, Namibia: 8-12 
September 2014

!
The 32nd Environmental Education Association of  Southern Africa (EEASA) conference will be held 
at the University of  Namibia, Windhoek Campus, from 8-12 September 2014. All members and new 

members are encouraged to attend. 
  

Theme: Reflections on the current and emerging ESD issues and practices informing 
the post DESD framework programme. !

For any information regarding EEASA please contact the Honorary Secretary Ms Mumsie Gumede 
on  Administrative Secretary on  email address: eeasa@eeasa.co.za !

You can also get more information on EEASA Conferences from the EEASA Portfolio Manager Mr 
Caleb Mandikonza on email address: calebmandikonza@gmail.com 

Any enquiries should be directed to Dr. Alex Kanyimba: akanyimba@unam.na and Dr. 
Elsabe Julies: ejulies@unam.na 

mailto:ejulies@unam.na
mailto:ejulies@unam.na


!!
1. Any contributions relating to environmental 

education are welcome. These may include 
articles, reports from EE projects, working 
groups or local networks, activity ideas, 
resource reviews, letters, requests, 
comments, drawings, photographs or 
creative writing. Please note that this Bulletin 
focuses on Environmental Education. Articles 
about environmental topics (such as mining, 
agriculture, water pollution, hunting etc.) 
must have a clear and substantial focus on 
the educational dimension of  that topic. 

2. Articles will be accepted in any southern 
African official language. If  articles are 
written in a language other than English, 
please provide a short English summary. 

3. Please write articles in a smooth-flowing 
style suitable for a magazine. Avoid using 
the format of  a research report or 
assignment.  

4. Please have the article carefully proofread 
for spelling, language and typing errors 
before submitting it for publication.  

5. In order for readers to contact you please 
include your name, postal address, e-mail 
address and telephone and fax numbers. 

6. Editing will be kept to a minimum. However, 
where the readability or meaning of  an 
article is unclear, the editors reserve the 
right to edit the text. 

!
!
!

!
7.  If  possible please e-mail articles so that we 

have the electronic copy. 

8. Please provide a complete reference list if  
authors or publications are referred to in 
your article. Provide surname and initial of  
author, the title of  the article and journal or 
book, name of  publisher, date and place of  
publication. 

9. You are encouraged to include good quality 
diagrams, drawings, cartoons, photographs 
and logos to enhance the text. 

10.While original articles are preferred, articles 
published elsewhere will be accepted if  they 
are of  particular interest to readers. 
Contributors are responsible for obtaining 
permission to reprint such articles to ensure 
that copyright is not infringed. The editor 
should be informed as to the source of  the 
article, so this can be acknowledged.  

11.Articles should not exceed 4 typed pages. 

!!
Please send all contributions to:  

EEASA Secretariat NPO 015 534 

C/o Environmental Learning Research Centre, 
Department of Education, Rhodes University,  

Po Box 94, Grahamstown, 6140 Tel: +27 46 603 
7473 Fax: +27 86 425 9102  

website: www.eeasa.org.za  

email: eeasa@eeasa.org.za 

Facebook: https://www.facebook.com/
sadc.eesa?ref=hl 
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	   	   WESSA	  Share-‐Net	  
	   	   People,	  
	   	   Places	  and	  
	   	   Publica0ons	  for	  
	   	   Environmental	  Educa0on	  !!

WESSA	  Share-‐Net	  is	  a	  South	  African	  based	  informal	  networking	  project	  that	  supports	  
environmental	  educa0on	  in	  the	  SADC	  region.	  In	  the	  quest	  for	  living	  and	  working	  more	  
sustainably,	  we	  have	  printed	  this	  bulle0n	  using	  non-‐toxic	  ink	  that	  is	  derived	  from	  
soya.	  We	  use	  a	  wet	  ink	  process	  that	  requires	  no	  metallic	  toner	  or	  energy	  demanding	  
heat,	  and	  solar	  energy,	  from	  current	  sunlight,	  rather	  than	  a	  fossil-‐fuel	  based,	  energy	  
source.	  

For	  more	  informa0on,	  contact	  WESSA	  Share-‐Net,	  PO	  Box	  394,	  Howick,	  3290,	  South	  
Africa.	  	  
Tel:	  +	  27	  (0)33	  3303931	  ext	  2124/2144,	  e-‐mail:	  sharenet@wessa.co.za;	  website:	  
www.wessa.org.za	  	   	  
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