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EDITORIAL
Linda Downsborough
Just as quickly as the world cup came around, it
was gone again and it certainly left me with the
feeling of “well now what”? Fortunately while I
was pondering what to do with myself, a group
of dedicated EEASA bulletin contributors were
working away at their articles. Although this
particular country was not represented by a
football team at the World Cup, it is evident that
Namibia has a different team; a team of
dedicated educators committed to providing its
citizens with the knowledge and skills to
sustainably manage their natural resources.

his experience working with children at the
Livingstone museum.

It seems that the Namib desert provides the
perfect backdrop for children, students and civil
society to come together to learn about the
environment, it’s ecosystems and some of the
threats that they face. Elissa Brown writes about
the hands on learning that community groups
experience at the NaDEET centre by being
exposed to energy efficient cooking methods,
such as solar cookers and recycled firebricks.
Participants of the Centres’ programmes
experience the different methods of cooking by
participating and trying out the various methods
and concluding for themselves which are the
most energy efficient.

The more I read the articles from Tich and the
multitude of projects and programmes he deals
with the more I feel we need a glossary of
acronyms. There is a theory of 7 plus or minus 2
which is the maximum number of things that the
average human being has the capacity to
remember at one time which leaves my brain
with very little space for RTP’s, RISDP, SADC ESD
MESA and UNFCCC.

South Africa, not to be outdone and forgotten
after the world cup has a centre called the Delta
Environmental Centre which offers educational
programmes in a number of disciplines to a
variety of participants. Shanu reports on two
unique initiatives; 1) green building design as an
educational response to job creation, skills
development and declining natural resources
and 2) engaging schools in ‘energy dialogues’

Let me conclude with an apology for delaying
your reading of this exciting bulletin. This bulletin
strives to showcase Environmental Education
across the southern African region, so please
send your contributions so that others can read
Another Namibian Centre contributing to about, learn from and even interact with like
learning through training and research is the minded people.
Gobabeb Centre, described by the authors as “an
oasis of learning in the middle of the desert”. An I always welcome letters and feedback so in the
outdoor classroom at the centre exposes spirit of dialogue I encourage you to
learners to the complexity of environmental communicate with me or
issues while engaging them in a search for with the contributing
creative solutions.
authors in the Bulletin to
get more information.
A short skip across the continent now to Zambia
where Henry Muloongo proposes the use of
community radio as a means to reach out to
people and provide cultural education, based on
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FEATURES
Children and learning in the museum: the
challenge of reaching out to many
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Henry A. Muloongo
Introduction
The Livingstone Museum is the oldest museum
in Zambia and has the largest ethnographic,
historical and natural history collections. The
museum has an education department whose
main responsibility is implementing the
education programmes. One of the programmes
in this department is the Museum Outreach
Programme. This approach requires museum
personnel to travel to communities to
undertake the education activities. However,
the Outreach Programme has faced many
challenges that have made it extremely difficult
to continue undertaking the expected activities.
The main challenge is reduced financial support
from government. This situation calls for new
and innovative ways of engaging the community
in museum education in their localities.
Museum education caters for many people in
different situations. Economic and social
dynamics have resulted in movements of people
to places far away from their traditional homes.
The movements have inevitably affected the
way people relate to their traditions and
cultures. Over time, especially in urban areas,
there has been the creation of ‘new cultures’
with a hybrid of characteristics from several
cultures. The challenge for the children is to take
on board the different cultural practices they
are exposed to while holding on to their home
culture. One way this cultural exchange takes
place is through music and dance.

In Zambia, the education of the children on
cultural issues is undertaken both actively and
inactively by the community in general. Children
in the past were exposed to these educational
settings through community interactions. The
family in urban settings would find time to
expose the children to life in the village
(countryside) where the cultures are much more
practised than in urban areas. Even in urban
areas children had opportunities to play among
themselves, and learn from one another about
their different traditional songs and dance.
However, over time, the level of interaction has
reduced due to many different forms of
entertainment that are available in homes (for
example internet, satellite television etc) and
the reduced visitations by people in town to the
village. There is also reduced interaction
amongst the parents even when they live in the
same neighbourhood.
In 2002 and 2005 the Livingstone Museum
provided an opportunity to school children in
Livingstone town for them to take part in School
Cultural competitions. Several schools from
around Livingstone town took part in these
activities, and several visitors to the museum at
the time enjoyed the performances. However,
how much more children would this activity
reach if radio was engaged in the process? This
paper explores the possibility of museums using
radio to reach out to many, with the various
educational activities that are undertaken by
museums.
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The focus however is
looking at the school
cultural competitions that
were held in 2005, and
how the coverage could
have been improved to
reach out to many
people.
Cultural
Zambia

diversity

in

Zambia has diverse cultures with more than 73
tribal groupings speaking a whole range of
languages and dialects. This diversity goes with
various traditional ceremonies and customs.
There are ceremonies like the Kuomboka among
the Lozi of western Zambia where they
commemorate the seasonal (annual) relocation
of their King from the Zambezi flood plains to
the high grounds during the floods. This
ceremony is characterised by a lot of song and
dance as well as specific cultural practices.
In the eastern part of Zambia there is N’cwala
ceremony among the Ngoni, meant to cerebrate
the first harvest. In other parts there are
ceremonies such as Umutomboko (a dance of
victory that resulted from tribal wars), Ukusefya
pa Ng’wena, and Lwiindi. All these and many
other ceremonies are characterised by specific
music and dance. The songs and dance are
different for different functions such as
traditional funerals, weddings, initiation
ceremonies, and ancestral thanksgiving
ceremonies. These cultures need to be shared
and disseminated to many people who may
have moved away from their original homes,
and the museum, through its cultural dances
provides such an opportunity.
The cultural practices, while entertaining, have a
lot of educational messages that are important
for the constructive upbringing of children in the
community.
School cultural competitions at Livingstone
museum
The Livingstone Museum organised school
cultural competitions in 2005 which involved
several schools from around Livingstone town.
The competitions involved songs and dance, and

were performed on
one afternoon each
week (Wednesday) at
t he
L iv ingst o ne
Museum Courtyard.
The
competition
categories
included
choral
music,
traditional songs and
traditional
dance.
Each
week
two
schools competed on an elimination basis in
specific categories, until eventually an overall
winner was declared. At the end of these
competitions the museum provided small
tokens of appreciation to the four (top four)
winning schools in recognition of the schools’
contribution to the cultural activities and for
sharing the cultures of various groups from a
school’s perspective in a cosmopolitan
environment.
The objectives of the school cultural
competitions at the Livingstone museum
focused on encouraging learners to take part in
cultural activities and to provide an opportunity
for learners, under the guidance of their
teachers, to learn about culture from one
another, and showcase their knowledge of
cultural performances. The competitions were
adjudicated by professional artists and music
educators from within Livingstone. While some
learners and other museum visitors benefited
from these performances, the challenge still
remains of increasing the number of people to
be reached with these performances.

The challenge of reaching out to many.
The cultural performances proved to be attractive to
both the young and the old. The attendance kept
growing from week to week as people informed one
another about what was going on at the museum.

This entails that those who attended the
performances had an opportunity to see and learn
from the school performances. In addition, among
the people who attended the performances were
elderly people, who made advisory comments to the
school groups as to how they could improve or
properly
represent
their
chosen
cultural

performance, which resulted in the performers
learning from the elders.

The intentions of the museum to involve
children may largely have been met through
these school cultural competitions. However,
there are a few challenges worth noting if such
activities are to reach more of the targeted
communities. Firstly, the school competitions
were held on a week day, during the school
term in the afternoon. This meant that at most
only the participants from a particular school
could attend the sessions. In addition, it meant
that other schools that were not participating at
the time could not benefit from the
performances of some schools, except for those
that qualified to the next stages of the
competition. Therefore, while the target was to
involve the children, the timing did not allow a
wider participation by the same targeted
children.
Recognising the limitation in terms of the
number of learners and the wider community
that benefited from the school cultural
performances, I propose the use of community
radio as an alternative medium to transmit
cultural messages performed by children to a
large population of children.
Opportunities to reach out to many: the
community radio.
Education through radio is one of the methods
that has been used since the early 1940s to
address issues of access to education and to
convey agricultural messages to mostly rural
communities (Jamison & McAnany, 1978). This
form of education has taken various designs
from one situation to another, and over time
the formats have been improving. In some cases
education through radio is supported by the use
of local discussion groups and, sometimes it is
“designed so as to permit and encourage
listener reaction and comment” (Nwaerondu &
Thompson, 1987). How then can museums use
radio to engage the children in learning about
their cultures?
Livingstone Museum is located in a town that
has two radio stations – one commercial and the
other, community. The Livingstone Museum has
worked with the local community radio through
a promotional programme. This working
relationship took place after the school cultural

competitions. Looking back at the cultural
competitions, i am convinced that the use of
radio would have enhanced the capacity of the
Livingstone Museum to reach out to many
people in the community.
The school cultural performances would have
been audio recorded, and then edited to create
radio programmes that could have been
broadcast on the local community radio station.
The local community radio station has an
average reach of 65, 000 listeners at any one
given time. As such the use of radio to broadcast
the performances recorded during the school
cultural competitions would have provided an
opportunity to a larger audience to benefit from
what schools are doing to promote the local
cultures through song and dance. In this way
radio, not only provides entertainment, but also
a lot of education.
As Nwaerondu and
Thompson (1987) note, in some cases education
through radio provides the audience with an
opportunity to “raise questions and to receive
feedback”. In this case the use of radio could
have allowed a wider audience to comment on
the performances, thereby providing the
learners an opportunity to learn from such
comments.
One of the major challenges of the museum has
been the difficulty to attract more people,
especially local visitors, to the museum. Through
community radio the people can be reached in
their own localities, in their language, thereby
allowing them to get on with their usual chores
but at the same time listening to museum
education through radio. One of the key
features of community radio is that such
programmes can be scheduled for an
appropriate time slot to ensure maximum
listenership of the targeted audience. In this
case, the learners who missed because they
were at school could benefit from the radio
broadcast. In addition, this would be one way of
marketing the museum to the local community.
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This document recognises the limitations that
come with the use of radio to broadcast
performances. In my view the advantages of the
broadcast weigh above the limitations to
transmit the visual aspect of the performances.
Limitations of radio for museum education
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the cultural performances through song and
dance have two main aspects that are relayed to
the audience – sounds and body movements. In
addition there is the aspect of the regalia that
goes with specific songs and dance. the aspect
of dance is particularly important because
culturally there are different types of dance for
different occasions. For example, the dance for
rain-making ceremonies is different from that
used at weddings or initiation ceremonies.
Through the use of radio the visual aspect of the
actual dance, the musical instruments used and
the regalia, would be lost. The context may also
change. However, music and dance are part of
the people’s lifestyle. The people would
normally understand the music and identify
themselves with it. As such they would still be in
a position to comment about the music which
would benefit the other listeners and the
performers.
Lessons shared from school cultural
competitions
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The involvement of learners in cultural dancing
and singing through the school system provides
an opportunity to the learners to practice their
understanding of the various types of traditional
music and dance they know about. As the
schools compete they learn from one another,
and this enhances their understanding of the
various cultures of Zambia.
During the cultural competitions, many local
children and other visitors to the museum
showed interest in the performances. This could
be seen from the large number of children that
came to attend, including the ‘street children’.
the performances provided an opportunity for
people to learn and the various cultures in
Zambia. However the arena proved to be too
small to accommodate all the people that came,
especially towards the final stages of the
competition.

With the availability of a local community radio
station I argue that as the performances were
taking place, they could have been recorded for
the purposes of broadcasting through radio in
order to reach out to many. In my view this
would have provided an opportunity for the
museum to reach out to many, hence more
people benefiting. Radio is one tool that as
museums we should consider partnering with in
many of our activities. It provides much more
opportunities that advertising space and
sensitisation. Through radio heritage materials
produced by the community, in this case by
children, can be spread to a wider audience,
allowing many people to benefit from such
material. This is a lot cheaper than undertaking
outreach activities in the conventional way of
moving from one village to the other over time.
If reaching out to many is your challenge,
consider taking on community radio.
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Hands-On Learning for Community Groups at
NaDEET

(Namib Desert Environmental Education Trust)
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Elissa Brown
Loud hammering drifts out of
the NaDEET Centre classroom
and it is the sound of change.
As a part of the new
Community
Education
Programme, ten members of a
visiting community group from
Maltahöhe are constructing
their own fuel-efficient stoves
from recycled paint drums and
wire. Primarily female, with
ages ranging from 22 to 64, the
group is bundled up in heavy
jackets and wool hats to fend
off the early winter chill.
Kneeling on the floor with
hammers, they punch holes
around the sides of their stoves
for ventilation.
The fuel-efficient stove
allows the user to better
capture the energy from
a smaller amount of fuel.
When
used
with
recycled
firebricks—
which the participants
learned how to make the
day before from a
mixture of wastepaper,
sawdust and water, this
technology can cook food
quicker and cheaper than an
open fire, gas or electricity.
Moreover, it reduces the
negative environmental effects
of deforestation and fossil fuel
burning.
The other half of the
community group is in the
kitchen, busy preparing lunch
and dinner, everything will be

cooked exclusively with the
energy of the sun. Most have
never seen or used solar
cooking technologies before.
Group members drift in and
out the door, stirring goulash
and rice on the parabolic solar
cookers outside or checking on
the tea and golden raisin
cookies in the solar ovens.
At the NaDEET Centre, each
day is filled with these
“environmentally-friendly new
manners.” The community
members are here for a fourday intensive practical training
course, “Mitigating Climate
Change in Local Communities
through Sustainable Living

Education and Practices.”
Namibia has bountiful sunshine
but limited trees, and it will be
distinctly affected by climate
change.
Thus,
modifying
household energy practices is
one way to reduce carbon
dioxide emissions and mitigate
the
im p ac t s
of
an
environmental
crisis.
Programme participants gain

the knowledge, skills and
materials to create significant
change when they return home
to serve as role models and
leaders in their community.
As a professional baker,
Veronika Katjikuru was drawn
to solar cooking from the start.
“I am so excited to get home
and try it!” she exclaims. As her
group helps construct a solar
oven—to be raffled off on the
programme’s last day—she
examines it intently from all
angles and asks lots of
questions. She sees the
potential in solar cooking as a
cheaper and more sustainable
alternative to electricity, and
she plans to make a solar
oven when she returns
home. Even though it will
cost money to obtain the
raw materials and rent
the tools, she knows that
there will be long-term
paybacks.

Long-term paybacks are
what sustainable living is
all about. NaDEET’s mission is

to protect the natural
environment of Namibia by
educating its citizens to
practice
a
sustainable
lifestyle: a responsible way
of life in which individuals
and society take care of
earth’s resources for today
and for tomorrow.
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Through holistic environmental
education, NaDEET joins theory
with
practice
to
help
programme
participants
envision and prepare to
implement a different lifestyle.
Daily audits of water and
energy illuminate consumption
habits and allow room for
change.
Located in a dune valley on the
NamibRand Nature Reserve,
NaDEET Centre was developed
as both a model and
experience
in sustainable
living. In the magic of the
Namib Desert, every day’s
action, from solar cooking to
reusing water bottles, raises
awareness of a possible
paradigm shift. Over 3,000
Namibian schoolchildren are
already NaDEET graduates, and
now their parents are coming
to learn. The Community
Education Programme targets
family decision-makers in an
effort to close the loop and
reach all sectors of society.
To test the energy efficiency of
cooking,
the
Maltahöhe
participants break into teams,
each with a different cooking
method—ranging from open
fire to fuel-efficient stoves with
firebricks. The task: use 800g of
fuel to boil 2 L of water as
quickly as possible, and boil as
many pots as you can before
the fuel runs out. The results:
On this particularly windy day,
the
fuel-efficient
stoves
managed to boil three pots
before the open fire even
boiled one!
You can talk on and on about
the inefficiency of an open fire,
but by actually seeing a

comparison and drawing up a
chart the message begins to
sink in. “Hands-on learning is
better,” participant August
Fredericks says. “Seeing with
your own eyes is the most
powerful thing.”
Even just by modifying daily
household energy practices,
participants hope to break the
cycle of poverty. Instead of
walking 5-10 km to collect
firewood, they can now use
their homemade fuel-efficient
stoves and firebricks: saving
time, money, their family’s
health and the environment.
“Change must start at home,”
Katjikuru points out. Like most
of the other participants, she
plans to teach her children
how to save energy and water,
to recycle and to make
firebricks. “Now I have a job to
do. I have homework!”
After the programme, the
group will return home with
materials to apply their new
knowledge and skills: selfmade fuel-efficient stoves,
NaDEET’s guides: It’s Time to
Solar Cook and It’s Time to be
Efficient, 6 parabolic solar
cookers for the group, one
solar oven and the drive to
create change.
NaDEET believes that by
bringing small groups to the
centre, the knowledge and
skills will also spread to the
larger community. If your
neighbour suddenly starts
preparing pap on a solar
cooker that resembles an alien
space dish, you are bound to
take notice and ask questions.
What’s more, the programme
participants already have plans

to create an exposition in
Maltahöhe to showcase what
they learned. “Our community
must stand up and take hands
together
for
change,”
Fredericks says.
By the end of the programme,
the participants are experts in
using solar technology for meal
preparation. They know about
energy efficiency of electricity
and cooking. They also know
about saving water and
recycling. They know it not
because they’ve heard about it,
but because they’ve seen it
with their own eyes. For their
four-day stay at NaDEET,
they’ve lived it. Now, the
challenge is for them to take it
home and begin to generate
meaningful change in their
own lives, in their community,
and—ultimately—in the entire
country of Namibia.
In 2010, NaDEET will welcome
five rural community groups to
the
centre:
from
Keetmanshoop,
Mariental,
Maltahöhe, Rehoboth and
Bethanie. Funding comes from
the SGP-Global Environment
Facility. This recent Maltahöhe
programme received additional
sponsorship of four parabolic
solar cookers from the local
NamibRand
Conservation
Foundation. With continued
support we hope to expand this
programme into 2011 and
beyond.
For more information please
contact:
Viktoria Keding, Director
admin@nadeet.org
www.nadeet.org

“Energy Dialogues”: Engaging schools as centres
of community dialogue
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Shanu
Introduction
Engaging young people in dialogue allows them
to assume positions and understand diverse
opinions. This contributes to a broadening of
their learning and understanding of critical
issues. The concept of dialogue as a learning
process can be found in work by Wals (2007),
Walker (2008) and McKenzie (2009). They all
note that it is through dialogue that we critically
reflect and rethink our current life practices and
re-imagine new ways of working towards a
more sustainable future.
Delta's “Energy Dialogue” programme funded
by Shell South Africa, has been conceptualised
to support critical dialogues on energy and
climate change issues among young South
Africans. The key focus of this programme is
Grade 11 Geography learners at thirty Gauteng
schools. A number of processes were used to
foster and support the dialogue:
Partnerships: Partnerships were established
with Shell, Delta Environmental Centre, Eskom,
the Gauteng Department of Education and thirty
schools. Partnerships were established through
a consultative process involving the Provincial
and District officials for FET Geography.
Curriculum Relevance:
A programme for
Grade 11 Geography learners was developed.
The programme was grounded in the Grade 11
Geography curriculum. The core knowledge and
concepts that it focused on were People and
their Needs, Resource use and management and
Energy use and management.
Development of Stakeholder Learning and
Teaching Support Material (LTSM)
Relevant LTSM that were grounded in the
curriculum were developed for the three
stakeholder groups namely the curriculum
advisors, the educators and the learners and

were specially designed for each stakeholder
group. The educators, for example had a
resource file which contained examples of previsit and post-visit activities together with ideas
for assessment. The learner books specifically
engaged pupils in practical hands-on activities
during their excursions and prompted ideas for
starting their own dialogues in their local
communities. There were also suggestions on
how to design and run awareness campaigns.
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Professional Development of Educators and
Curriculum Advisors
Delta supported Curriculum Advisors in energy
workshops which explored the key concepts of
energy and facilitated discussions to take place
between the Curriculum Advisors. During these
discussions, important issues regarding
sustainable use and management of energy
were highlighted which were used within the
design and development of the learner
programme.
Teachers of selected schools attended an
“introduction” pre-workshop which introduced
them to the challenges associated with energy
use and management. During this workshop, the
teachers were trained on how to conduct a
lesson doing a pre-visit activity with the
learners.
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This pre-activity was intended to start the
dialogue process with learners around energy
issues within their school community contexts
using a poster that depicted scenes related to
energy use. Each learner completed a mind map
which encouraged them to think about energy
use and its management and then brought this
with them on their field trip to Delta.
Information building - Field-trips for learners
Learners and their teachers were involved in a
four hour “active learning” excursion at Delta.
Learners were actively involved in conducting
experiments on the production of CO², and its
impact on temperature, calculating carbon
footprints, understanding the energy generation
processes in South Africa and looking at their
own energy use. They were also encouraged to
look at different types of campaigns that they
could engage in. These activities generated
discussion, helped to build learner knowledge
around energy issues and created opportunities
for learners to look at their own lives and the
choices they make. It was noticed that during
these excursions, the learners were particularly
enthusiastic and much creative discussion/
dialogue took place! Each school left with some
exciting ideas for their energy campaign.
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have taken on different forms that are unique to
each schools context but evidence of learners
engaging other learners; teachers and
community members is emerging.
Through open communication between
learners, their teachers, other members of the
school and within their local community,
dialogue has given the learners opportunities to
become catalysts for change within their school
environment and its surrounds. It has been
found that when learners are comfortable with
making the “change” within their school, they
are more comfortable to approach the
community outside of the school to initiate
change.
Sharing of Experiences
Each school and its Geography learners will be
given an opportunity to share their experience
with other schools and the wider community at
a ‘Stories of Change’ EXPO where schools will
show case their story and share the changes
that have emerged within their schoolcommunity.
The Emerging “Energy Dialogues”
As a result of attending the excursion at Delta
and being encouraged to start “Energy
Dialogue” campaigns within their schools, many
learners discussed issues they felt were having
an environmental impact on their schools.
Amongst the schools some of the emergent
dialogues focused on the following:
Eco-clubs:
Through discussions between
learners and assisted by their teachers, many
schools decided to establish environmental
clubs that would be used as a means of
developing communication amongst their
school peers. These were learner-led initiatives.

School Based Support
Learners were encouraged to initiate campaigns
back at school and in their local community by
encouraging dialogue around energy. Delta staff
visited each school to provide support on the
action plans that the schools had developed and
to advise them on implementing their
campaigns. Their campaigns are evolving and

Integration with other Subjects: Unexpected
outcomes of dialogue among the learners have
been achieved – in one instance; the Geography
learners inspired learners from the Life Science
class, along with their teacher, to develop a
“Biodiversity Garden” as a response to greening
the school to help offset their carbon
production.

Creative Communication towards Action
Projects in Schools
Dialogue among the learners identified waste
management within schools as an issue that
should be tackled. Communication strategies
such as designing and putting up posters, giving
talks during break time and assemblies, painting
a mural depicting energy saving tips on a wall,
creating a mascot to be used to convey the
“energy wise” message to other learners and
song and dance have all been used in creative
and constructive ways.
Learners emerging as drivers of change in
school and in their local communities:
Learners were involved in a local community
“Clean-Up” initiative at the Boksburg Lake,
during which they gave presentations to visiting
groups of primary school learners introducing
the importance of keeping their environment
clean. This same group approached their fellow
peers during break time at the school’s tuck
shop to promote dialogue around
environmental issues. At Lesedi Secondary
School in Mamelodi, songs are being composed
that will convey the various ways of saving
energy and water and posters and flyers are
being designed to; be displayed in the school
grounds; given to passengers on taxis and buses
and put up in shopping malls, churches and
other community buildings.
Curriculum Integration:
It must be noted that some of the teachers
involved in the programme have incorporated

“dialogues” to support their teaching methods
when covering the curriculum requirements of
the subject “Energy Use and Management”. One
teacher had each Grade 11 learner complete a
portfolio after their excursion to Delta
Environmental Centre. This portfolio included a
questionnaire covering a broad range of energy
topics, each learner’s home electricity bill and a
personal energy usage audit based on their
home’s energy consumption. Once these
portfolios were completed, a discussion took
place among learners in the classroom about
their energy use.
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A significant outcome of the programme has
been the adoption of the programme by the
Gauteng Department of Education and its
integration into the strategy for Geography for
the Gauteng Province.

Shanu
DELTA ENVIRONMENTAL CENTRE
shanu@deltaenviro.org.za
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SADC REEP
Tichaona Pesanayi
Introduction
As 2010 draws to a close with various critical
decision making fora, such as the United Nations
Framework Convention on Climate Change
(UNFCCC)’s 16th Conference of Parties (COP 16)
in Cancún Mexico, many leaders are drawing
attention for environmental and sustainability
discourse instead to Rio +20 (or “Rio 20+”). The
call is on up-scaling successes. What was at
stake at COP 16 however should not be
underplayed, neither the gains made there,
which draw us closer to the climate agreement
that rational thinking seeks. The UN Commission
on Sustainable Development (CSD)’s Education
Caucus was there and made a marked
contribution to the outcomes of the COP 16.
“… parties had finalized the Cancun
Agreements. The Agreements include decisions
under both the Convention and Protocol
negotiating tracks, and contain provisions on
adaptation, REDD+, technology, mitigation and
finance. While the substantive outcome was
viewed by many as far from perfect …, most
participants were satisfied with the outcome
that restored confidence in the UNFCCC process.
However, in spite of the sense of relief felt by
many at securing a result, most participants
acknowledged that it was a relatively small step
in combating climate change”, IISD (2010). We
look forward to a greater quantum of results
when COP 17 comes to Durban South Africa in
December 2011.
Various conferences and meetings have thus
taken place, but environmental education (EE)
and education for sustainable development
(ESD) still remain as needs. The SADC REEP has

been responding to some of these needs by
meeting its objective of enabling environmental
education practitioners in the SADC region to
strengthen environmental education processes
for equitable and sustainable environmental
management choices. This will be achieved
through enhanced and strengthened EE policy,
networking, resource materials, training
capacity, research and evaluation.
The programme intends to further respond to
emerging needs through a regional environment
and sustainability capacity assessment and
regional training programmes (RTPs) within
learning networks and communities of practice
informed by grounded research and guided by
practice-based policy.
Our environment and sustainability challenges,
opportunities and responses
Closer home, EEASA celebrated its 28th
anniversary in July 2010 with a landmark
conference at Copperbelt University in Zambia
where a challenge to reflect on and consolidate
ESD lessons was shared under the socioeconomic challenges and lessons of copper
mining. With mining, artisanal, industrial or
otherwise, gaining more importance among
society due to demand for alternative sources of
income, the impacts on the natural environment
especially water sources and their ecosystem
services, and on the social fabric, is
unprecedented. From tragic military
engagement and human loss in the Eastern DRC
tied to the search for power, diamonds and
‘coltan’ among others; to the multinational
artisanal gold panning in the Western
Moçambican Districts of Manica,

the rivers are coloured red from the washing of
clay to expose the elusive metals, while the
invisible mercuric and lead ions from the oxides
used to extract the precious metals, flow away
dangerously to drinking water sources in
Chicamba dam. Similar environmental
catastrophes are observed in Zimbabwe’s
Chiadzwa diamond fields in Marange District to
the east of the country.
There is not one but many ways in which
humans have attempted to respond to the crisis.
While policy makers and political leaders have
their ways of perceiving and engaging with socio
-economic and environmental challenges, we
can appeal to our multiple identities to seek for
solutions. Confucianism centers its intrinsic
interests on the close relations between people
and the natural world. The Christian will
mediate upon various charges including that “if
my people, which are called by my name, will
humble themselves, and pray, and seek my face,
and turn from their wicked ways; then I will hear
from heaven, and will forgive their sin, and will
heal their land”. Some philosophers and
historians will heed the words of a native
American Indian Chief “the air is precious to the
red man for all things share the same breath,
the beast, the tree, the man, all share the same
breath. … But if we sell you our land, you must
remember that the air is precious to us, that the
air shares its spirit with all the life it supports.
What is man without the beasts? If all the beasts
were gone, man would die from a great
loneliness of the spirit. For whatever happens to
the beasts, soon happens to man. All things are
connected. You must teach your children ...”
While our various persuasions, educations and
disciplines may cause disagreement regarding
the authenticity, validity,
competing knowledge claims
and
origins
of
these
messages, they all provide
some appeal of hope for
humankind.
The role of environmental
education and education for
sustainable development has
become a task of building
capabilities
for
risk

negotiation, opening up spaces for alternatives
and multiple knowledge forms, and enabling
choices for better environmental management
and improved livelihoods. A combination of EE /
ESD and the provision of more sustainable
alternative technologies or sources of energy,
for example, appears to be a winning formula in
resource constrained social economies in
southern African countries. This is confirmed by
research into quality and relevance of education
and EE / ESD change project processes.

Servicing SADC Member States through
Decentralized activities Aligned to the SADC
Regional Indicative Strategic Development Plan
(RISDP)
Decentralization of SADC REEP activities is a
demand-driven process that has been taking
place for a fairly long time, but has been
enhanced in this programme phase. It entails
locating regional capacity building programmes
in SADC Member States, but without losing the
regional integrative focus. Hence the cluster
approach has been found effective in bringing
together a cluster of SADC Member States in
selected host countries for regional ‘training-of
trainers’ courses, learning support materials
skills development and thematic workshops and
attachments. The recently established SADC
MESA ESD Chairs will strengthen the
decentralization process from the SADC
Regional EE Centre and focus more on countrylevel strengthening but with a regional
integration goal in uniform approaches and
frameworks.
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The SADC REEP has actively supported the
development of the SADC Environment Protocol
directly through the responsible technical
committee and indirectly through capacity
building activities. Alignment and integration
has been further strengthened through dialogue
with the SADC Social, Human Development and
Special Projects Directorate, Gender Unit,
Education Unit and ODL project to find ways of
integrating or mainstreaming EE / ESD cross –
and inter - sectorally across SADC.
SADC REEP and UNEP launch 3 SADC ESD MESA
Universities Chairs
In March 2010, the SADC REEP and the United
Nations Environment Programme (UNEP)
Mainstreaming Environment and Sustainability
in African Universities (MESA) Partnership
Programme facilitated the landmark launch of
three Education for Sustainable Development
Chairs. These Chairs are being institutionalized
within the Universities of Botswana, Swaziland
and Zambia, and will be responsible for EE / ESD
capacity building in the SADC region in the areas
of Curriculum and Policy; Natural Resources
Management / Agriculture and Social Learning;
and Teacher Education respectively. Part of the
Chairs’ expected outcomes will be to contribute
to mobilizing knowledge from research and
practice, facilitating regional training
programmes (RTPs) building capabilities and
informing policy to contribute to quality and
relevant education. The MESA Chairs are part of
the SADC REEP’s sustainability strategy, within
the diverse learning networks and communities
of practice established by the programme over
the years.
Regional Capacity Building for environment
and sustainable development capabilities
Apart from the Regional Training Programmes to
be facilitated by the SADC ESD MESA Chairs,
other RTPs include a SADC/Rhodes International
EE Certificate Course, a Climate Change and
Sustainable Development workshop through the
MESA Curriculum Development Learning
Network and EE / ESD in Natural Resource
Management / Agriculture courses. The SADC
ESD Teacher Education programme is organised

to support teacher educators in the region with
capacity to integrate EE / ESD in curricula and
courses, using best practice examples from the
region.
Course details will be shared through the
monthly SADC REEP EE Newsflash and
interested participants can enquire or be added
to the SADC REEP database by writing to: sadcreep@wessa.co.za.
Capacity building is also being supported by
regional resource materials such as a learning
support materials toolkit, policy briefs and
dialogues and an extension resource to
integrate EE / ESD in NRM / Agriculture
extension and training.
Supporting regional learning networks and
communities of practice in SADC
The SADC REEP supported the establishment
and strengthening of a number of learning
networks in 2010 including two Learning
Support Materials clusters, the Environmental
Education Association of Southern Africa
(EEASA) and a number of upcoming Regional
Centre of Expertise (RCEs), including the Lesotho
RCE, and RCE candidates in Windhoek, Namibia,
Mutare, Zimbabwe; Dar-es-Salaam, Tanzania
and Lusaka, Zambia. The RCE network is
coordinated by the United Nations University
(UNU) – RCE Service Centre. The MESA
Universities Partnership network has enjoyed
the coordination of UNEP, and has received
technical support from the SADC REEP in
southern Africa, leading to the launch of MESA
Chairs (see above). In addition, Teacher
Education networks have been supported
through a SADC Teacher Education network
linked to AFRETEIS and the UNESCO
International Teacher Education Chair and
Network. Recently, natural resource
management practitioners and agriculture
Educators have come together in the region
rallying for EE / ESD in a developing learning
network.

Conclusion and Acknowledgements
The SADC REEP has developed a programme
phase for the period 2012 – 2016 which seeks to
consolidate the learning that has taken place
over the past 13 years into regional training and
capacity development programmes, to be
supported by learning networks and regional
resource materials. Focus will be directed
towards the Natural Resource management and
Agriculture education sectors, Teacher
education, rural community livelihoods and
cities, with themes incorporating climate
change, ecosystem services, biodiversity and
water, among others. The SADC REEP would like
to acknowledge the support of the SADC
Secretariat and FANR for policy direction and
backstopping, the SADC Member States and
their communities of practice especially the
National EE Network representatives forum, the
Government of Sweden for financial assistance,
WESSA for hosting and implementing the
programme, UNESCO, UNU, UNEP, UN

Commission on Sustainable Development (CSD)
Education Caucus, Rhodes University and
various MESA Universities, and the EEASA,
among many other partner institutions,
organizations and networks.
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Tichaona Pesanayi
SADC REEP
Tel 033-3303931 Ext 127
tich@wessa.co.za

2011—year of special days
International year of forests

Third week of March: National Water Week
23 March: World Meteorological Day
22 April: Earth Day
May 22: World Biodiversity Day
5 June: World Environment Day
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17 June: World Desertification Day
1 - 7 September: National Arbor Week
16 September: International Day for the Preservation of the Ozone Layer
27 September: World Tourism Day
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Third week of October: National Marine Week
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Green Fatigue
Rhona Holmes

I was recently asked to summerise some
assessments of a schools environmental clubs
initiative with a focus on climate change
mitigation and I was saddened and distressed by
the appearance of ‘green fatigue’ amongst some
of the learners. Which got me to thinking…what
causes ‘green fatigue’ and what can we do
about it?
First off, the term ‘green fatigue’ or ‘climate
change fatigue’ seems to have arisen from the
similar condition and term ‘compassion fatigue’.
I had a look online for the definition of
‘compassion fatigue’ and this is what I found:
fatigue, emotional distress, or apathy resulting
from the constant demands of caring for others
or from constant appeals from charities; and
the inability to react sympathetically to a crisis,
disaster, etc, because of overexposure to
previous crises, disasters, etc
This presents a fairly significant challenge to
those of us working for environmental
organizations, both from a funding perspective
and also from a public action/awareness/apathy
perspective.
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You may be wondering why we tend to adopt
such unfortunate attitudes. Well, there appears
to be a number of reasons – some believe that
the problem is so large, that there is ‘nothing we
can do’, and that issues are too complex
for the average person to understand,
let alone act upon. Or, how about the
perception that ‘environmentalists don’t
practice what they preach’…clocking up
their carbon footprint by flying around
the world to attend eco-conferences,
amongst other things… giving the
impression that they themselves don’t
take the matter seriously.
Then there is ‘system justification

theory’, a theory proposed by Jost and Banaji
(1994): System justification theory is a scientific
theory within social psychology that proposes
people have a motivation to defend and bolster
the status quo, that is, to see it as good,
legitimate, and desirable. According to system
justification theory, people not only want to hold
favorable attitudes about themselves (egojustification) and their own groups (groupjustification), but they also want to hold
favorable attitudes about the overarching social
order (system-justification). A consequence of
this tendency is that existing social, economic,
and political arrangements tend to be preferred,
and alternatives to the status quo are
disparaged.
The key question is ‘What can we do about it?’ It
seems that the louder we shout about climate
change or other environmental issues, the more
‘denialism’ we create. Perhaps it is time for a
few collective strategies, or perhaps it just
requires us to bear ‘green fatigue’ in mind, and
integrate such considerations into our approach.
As Albert Einstein wisely noted “Problems
cannot be solved by the same level of thinking
that created them.”
Rhona Holmes
Project 90 by 2030
website www.90x2030.org.za

Now that I know, what do I do?
Wamkelwe Amulet P Thobane

My name is Wamkelwe. The Lord has blessed
me with a beautiful family of three children and
a hard working partner as well as a beautiful
home. I have recently gained information that
saddens me because I now know what I did not
know and this saddens me. Let me share my
sadness:
I grew up in a township in South Africa. I spent a
major part of my childhood with my
grandparents. We were staying in a four roomed
house with two bedrooms a kitchen and a dining
area, a fairly small home but we were happy.
My sister and I, my cousin, brother, an uncle,
two aunts, my grandfather and grandmother all
lived happily in the house. I enjoyed many
evenings of playing outside until very late into
the night.
The house was used for sleeping (which I did not
notice back then), the streets were safe to play
in and television was a luxury reserved for those
who could afford it. We never missed not having
a set at home, we could play all sorts of games
like “morabaraba” skipping rope, four rounder’s,
“mgusha’ hide and seek, “skop die ball” and
make objects from the clay collected in the
stream.

I was happy and never thought and did not even
imagine and/or realise that we were poor. My
grandmother had a backyard garden and she
grew maize, beans, pumpkins and chillies. My
grandfather loved the fresh chillies and I now
know that my grandmother was using an
intercropping method. She was never without
seeds and the garden would be cultivated
according to the time of the year. She also kept
chickens in a small cage; she let the chickens out
during the day and locked them in at night. Just
reminiscing about those days brings joy to my
heart; I was a very happy little girl. We never
went to bed on an empty stomach.
Later on we bought a television set and I
realised that the outside world had more to
offer; I started to have a dream. My dream was
to become educated, live in a big house and
drive a fancy car. Yes, I was going to move all my
family into a big house with a swimming pool,
own a big screen television and have a bedroom
for everyone. I worked hard towards the
dream; shortage of funds through my tertiary
education could not stop me towards what I had
decided for my life. The Almighty has blessed
me, and I am now living my dream. I fly around
the country with my family for holidays and get
to do a lot of things that brings us joy.
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But through my education I have heard about
ecological footprints, climate change, the
melting ice, disappearing islands, the water
crisis in South Africa for future generations and
how South Africa is running out of fossil fuels
and on top of all of this how I am contributing
towards all this. I am told with the type of
lifestyle that I am living two more earths are
needed to support me. What do I do, do I give
up on my dream or do I ignore what I know?
What kind of a future am I leaving behind for my
children if I do not act on what I know? It
saddens me because they will not get to play in
a stream because it’s polluted, they will not run
in the streets because they are unsafe and
heavily polluted by the traffic congestion and
they will never get to experience collecting eggs
in the morning from a chicken cage.
Do I move into a smaller house, give up on the
holidays, car and/ or plant my own garden? I do
not know what yet; I just know that I owe it to
the future generations to do something. Now
that I know, what dream do I help my children
strive towards? Will they understand the
concept of sustainable living if we do not
practice it? How do I teach them intra- and inter
generational equity when all I am guilty of is
pursuing my dream. Was it my dream or
something sold to me through a screen?
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Many questions confuse me, but now that I
know, I just know that I need a different dream
and perhaps my whole community needs a
different dream now.

Wamkelwe Amulet P Thobane
South Africa
Tel: +27 (0)12 358 8705
Fax: +27 (0)12 358 8934
Amulett@tshwane.gov.za
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Fun & Games
There are 15 words in the wordsearch below arranged either diagonally, horizontally,
vertically or backwards.
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Through designing responses to becoming
more sustainable and finding new ways of
working, the following changes have
occurred in the local community where
Mablomong is situated.
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The Project

Green Building, job creation, addressing
socio-economic challenges, skills development and innovative curriculum design using
-Community members have developed green building technologies were the key obskills to build their own homes, open jectives of the project. Mablomong Primary
is a farm school in Gauteng. High rates of
their own businesses and earn an
unemployment and poverty characterise the
income.
area.

The Change
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NEWS

-A second building is being planned to
house a library, hall and a computer
centre, creating employment.

-Educators are using new ways of
teaching using local resources and
making abstract environmental
concepts realities in the classroom.

-A further 12 buildings are being built
in rural schools in Kwazulu Natal using
the local community.

-The project created local community action
towards more sustainable ways of living.

Through a partnership model local community members were trained on rammed
earth building technologies and an environmentally friendly administration block was
built at Mablomong primary. Educators participated in an accredited professional development programme through Delta Environmental Centre on using the building as a
teaching and learning resource .
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The building utilised soil from the school
premises and a small amount of cement and
water. The angle of the roof has been positioned to; capture rainwater; maximise the
sunlight in winter and control the temperature in summer. The type of trees planted
around the building will also contribute to
regulating the temperature in the building.
The accredited professional development of
the educators focused on understanding issues and risks related to climate change,

The David Rattray Foundation was
the principal organisation that
identified the project as an
opportunity to address socioeconomic challenges of communities through environmentally
friendly building design, and skills
development.

Delta Environmental Centre
provided SETA accredited professional development training for the
educators, focusing on ‘designing
environmental learning
programmes’.

The Action

The Department of Education was
also a key stakeholder in the
process.

The Partners

AVENG provided the funding,
whilst Insynch, provided the skills
and training for the community
members.

exploring responses to these issues and
risks and specifically green building design
as an overall response. The building provided educators with an opportunity to
make climate change relevant to learners.
Educators designed lesson plans and learning activities that linked to their learning
areas and explored different dimensions of
how green building could be used as a context for teaching and learning.
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NEWS & EVENTS
Gobabeb Centre: an oasis of learning in the
middle of the desert
Emily Mutota and Viv Ward
In the middle of the Namib Desert, 120km south
east of Walvis Bay in Namibia lies the Gobabeb
Training and Research Centre, an oasis of
learning and champion in promoting
conservation practices throughout the SADC
region. The primary focus of the Gobabeb
Centre is the promotion of capacity, knowledge
and skills to sustainably manage natural and
socio-economic environments through research
and training.
Research
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Gobabeb is the base from which almost all basic
research on Namib Desert organisms and the
ecology of Southern African deserts and arid
lands has emanated. Researchers come from all
over the world, ranging from MSc ,PhD, or postdoctoral students to more broad, institutional
research projects. On average, the Centre hosts
around one thousand researchers per year.
Since its establishment in 1962, Gobabeb has
accumulated a significant knowledge through
basic and applied research in the fields of
climatology, biodiversity conservation,
desertification and appropriate technology. The
research findings give sound and comprehensive
foundation insights, which can be applied to a
variety of problems and link to socio-economic
and natural environmental aspects in the
context of development in Namibia and beyond.
For example, research on fog harvesting and
appropriate technologies (e.g. solar energy and

appropriate technology building) have informed
rural communities on best sustainable practices
to conserve natural resources. Furthermore,
data obtained from long term recording of
weather have and will significantly contribute to
an understanding of climate change. By
analysing climatic variation data, one is better
able to predict changes that are likely to occur
as a result of climate change.
Training
Gobabeb has a long history of involving school
and university students in environmental
training programmes. Research findings are
translated to have meaning at all levels, and
developed into field courses for students (local
and international), communities and decision
makers. Feedback from educators attending
training courses has indicated that Gobabebs’
services and knowledge are truly valuable for
instilling a deep appreciation of the
environment in learners who, in turn, are future
decision-making citizens.

The outdoor classroom at Gobabeb exposes
learners to the complexity of environmental
issues, while engaging them in a search for
creative solutions. Outcomes include:

◘

An experiential learning process in topic
areas such as desert ecosystems, desert
sensitivity, land degradation, conservation
and restoration

◘

Through the demonstration of a working
hybrid energy and water recycling system at
Gobabeb, training groups have an opportunity
to gain practical field experience and
knowledge on arid ecosystems with
simultaneous exposure to sustainable living
techniques and sustainable living practices

◘

The promotion of critical and
independent thinking benefits learners in
their studies. They learn by questioning and
by co-operative participation in mini-research
projects.

Funding from the Embassy of Finland has
enabled Gobabeb to run two phases of training
(since 2006) incorporating materials
development and environmental education field
courses for school children, with a third phase
under consideration for 2011. A range of
activities and learning aids have been developed
based on Gobabeb’s basic and applied research.

These are linked to relevant current
environmental issues and correlated with the
Ministry of Education curriculae for the
biological and social aspects of study in primary
and secondary grades.
Twenty-two school groups have participated in
training courses either at Gobabeb, or at their
schools during outreach training sessions. The
rural school near Gobabeb, JP Brand Primary
School, was selected for a series of training
courses, with results that show improved school
performance of learners in the science subjects.
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Please contact Ms. Viv Ward
viv.ward@gobabeb.org for any questions
concerning the ‘’Gobabeb Centre”
Emily Mutota can be contact on
emily.mtota@gmail.com but at the time of
printing has left the Centre.

Missing
Volume 20 (2003) of the Southern African Journal of
Environmental Education
If anyone has a copy of this Journal and is willing to part with it please contact
Sheivine at:
Tel: +27 (0)33 330 3931 ext 132
eeasa@wessa.co.za
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EEASA 2011
29TH ANNUAL CONFERENCE
OF THE ENVIRONMENTAL EDUCATION ASSOCIATION OF SOUTHERN AFRICA
(EEASA)

◘

natural resources

◘

03-06 October 2011
◘

Advancing Partnerships in ESD within the
Second half of the Decade of
Education for Sustainable Development

ESD partnerships for Africa’s economic
development & poverty eradication

◘

Partnering for better health and food security

◘

THEME

Towards sustainable lifestyles and responsible consumption through ESD

th

EEASA 29 Annual conference will be held from
the 03 to 06 October, 2011 at the National University of Lesotho’s (NUL) main campus at
Roma, Lesotho.

ESD and sustainable management of

Enhancing partnerships to mobilize Indigenous African knowledge & culture for
SD

◘

The role of science & technology education in ESD.

SUB THEMES

◘
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◘

Strengthening Partnerships for Climate
Change Education

FORMAT AND REQUIREMENTS

Strategic partnerships for ESD; media,

◘

Abstract should not be more that 300
words

◘

Use 1.5 spacing throughout your submitted paper

◘
◘
◘

Place page numbers at the bottom right

◘

Full paper not to be more than 7000 words
including references and appendices

◘

Include only graphs and visuals that can
be reproduced electronically

◘

Title page is to include title, institution,

civil society and private sector

◘

The role of ESD in advancing good
(environmental) governance

◘

Developing skills and competences for
SD: the role of TVET
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Using ICTs for ESD: sharing good prac-

Enhancing Teacher quality for ESD

Use 12 point Times New Roman font
Full papers for accepted abstracts should
be submitted as attachments

Conference
CONFERENCE FEES
Registration fees (for the entire conference
including accommodation, meals, and EEASA
membership for 2011)
EEASA Members:
M 2,100.00 before 30th June 2011
Non EEASA Members:
M2, 200.00 before 30th June 2011.
With own accommodation
EEASA Members: M1, 300.00 before 30th June
2011 for 4 days
Non EEASA Members: M1, 400 before 30th June
2011 for 4 days
All payments after 30th June 2011 will attract
M150. 00 late registration fee.
1 Lesotho Loti (M1.00) is equivalent to 1 South
African Rand (ZAR) (R1.00) and both currencies
are used in Lesotho.

delegates willing to stay on campus. For those
willing to stay off-campus and to make their
own arrangements please check the website
provided below for accommodation in Roma
and Maseru. Transport will be provided on a
daily basis (mornings and evenings only) to and
from lodges, guest houses and hotels. The
following websites will be useful to those
wishing to arrange for their own off-campus
accommodation.
http//www.travel-lesotho.com
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CONFERENCE ORGANISING COMMITTEE
Mrs Bontle Mokotso-Ntsoaole (Chairperson)
Dr. Tšepo Mokuku (Deputy Chairperson)
Mrs Lemohang Mtshali (Publicity)
Ms Felleng Ramajake & Mr. Mohaeka Raselimo
(Programmes)
Mr Moshe Tšehlo (Fundraising)
Mr Tom Ssendija (Logistics)
CONTACT DETAILS

IMPORTANT DATES
Final date of submission of abstracts: 30th April
2011
Notification of authors: 8th May 2011
Submission of full papers: 12th June 2011
Deadline for payment and registration: 30th June
2011
Arrival day is 02 October 2011 and
Departure day is 07October 2011.
VENUE: The conference will be held at NUL’s
Main Campus, Roma from 03th to 06th October
2011. Roma is about 35 km from Maseru and
about 25 km from Moshoeshoe I Airport.
ACCOMMODATION
NUL will offer single & double rooms for

Mrs Bontle Mokotso-Ntsoaole
Cell: +266 58860821
Tel: + 266 22315932
Fax: + 266 22310297
Email: bontle34@yahoo.co.uk or
mokotsob@gov.ls
Ms Lemohang Mtshali (Enquiries)
Cell: +266 58858262
Tel: +266 22321280 or 22311767
Email : lemo.mtshali@gmail.com
Ms Felleng Ramajake (Abstracts &
Papers)
Cell: +266 59703869
Email: f_majoro@yahoo.co.nz
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GUIDELINES FOR CONTRIBUTORS


Any contributions relating to environmental education are welcome. These may include
articles, reports from EE projects, working groups or local networks, activity ideas, resource
reviews, letters, requests, comments, drawings, photographs or creative writing. Please
note that this Bulletin focuses on Environmental Education. Articles about environmental
topics (such as mining, agriculture, water pollution, hunting etc.) must have a clear and
substantial focus on the educational dimension of that topic.



Articles will be accepted in any official southern African language. If articles are written in a
language other than English, please provide a short English summary.



Please write articles in a smooth-flowing style suitable for a magazine. Avoid using the
format of a research report or assignment.



Please have the article carefully proofread for spelling, language and typing errors before
submitting it for publication.



In order for readers to contact you please include your name, postal address, e-mail address
and telephone and fax numbers.



Editing will be kept to a minimum. However, where the readability or meaning of an article
is unclear, the editors reserve the right to edit the text.




If possible please e-mail articles so that we have the electronic copy.
Please provide a complete reference list if authors or publications are referred to in your
article. Provide surname and initial of author, the title of the article and journal or book,
name of publisher, date and place of publication.
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You are encouraged to include good quality diagrams, drawings, cartoons, photographs and
logos to enhance the text.



While original articles are preferred, articles published elsewhere will be accepted if they
are of particular interest to readers. Contributors are responsible for obtaining permission
to reprint such articles to ensure that copyright is not infringed. The editor should be
informed as to the source of the article, so this can be acknowledged.



Articles should not exceed 4 typed pages.
Please send all contributions to:
Sheivine Datadin
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EEASA Administrative Secretary, Private Bag X007, Howick, 3290, South Africa
Tel: +27(0)33 330 3931 ext 132 ; Fax +27(0)33 330 4576; Email: eeasa@wessa.co.za
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